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ABSTRACT
During the 1969-70 school year, the Early School

Admissions Program (ESAP) for 4-year-old disadvantaged pupils was

offered in 22 Baltimore City Public Schools. Each center had both a

morning and an afternoon session enrolling different children. The

overall goal of the ESAP was to improve the disadvantaged pupil's

ability to learn, to provide comprehensive services which would

promote learning to assure attention to the total development of the

pupils and to involve ESAP parents ia determining educational

opportunities for their children and in reinforcing each pupil's

learning experiences at home. Since there was no standard type of

control group available, ESAP and non-ESAP pupils were examined in

Kindergarten and Grade 1. Data presented iu this evaluation

substantiate the fact that ESAP pupils in Kindergarten and in Grade

One performed at significantly higher levels than did non-ESAP

pupils. Recommendations are made for the improvement of future ESAP

programs. (Author/MK)
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FOREWORD

The work of many people contributed to this report of the 1969-70
ESEA Title I Early School Admissions Program in Baltimore City. It was
prepared according to the United States Office of Education's Preparing
Evaluation Reports of Educational Programs: A Guide for Authors (1970).
This document includes basic information describing the status and ef-
fects of a program made possible by Title I of the 1965 Elementary and
Secondary Education Act (PL.89-10) and the Baltimore City Public Schools.
It is the product of the dedicated work of the members of the Baltimore
City Public Schools Bureau of Instructional Research, the cooperation
of project and school personnel, and many others.

The project was made possible only by the informed and cooperative
efforts of school board members, certain professional colleagues,
teachers, principals, pupils and members of the community. It is for
these individuals that this report was written. The aim was to prepare
a narrative meeting the USOE specifications but also that someone other
than research specialists could understand. For this reason much tech-
nical terminology has been avoided and much of the detail, of interest
primarily to educational researchers, placed in the appendices.

It is hoped that the users of this report will be able better to

plan and implement instructiona] programs. All readers are invited to
make suggestions to the Division of Research and Development for improve-

ment in the evaluative process.

Clara E. Grether
Administrative Supervisor
Bureau of Instructional
Research

Orlando F. Furno
Assistant Superintendent
Division of Research and
Development
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SUMMARY

During the 1969-70 school year, the Early School Admissions Pro-

gram (ESAP)for four-year-old disadvantaged pupils was offered in 22

Baltimore City Public Schools(BCPS). All of these schools met the

criteria for the disadvantaged established by the Elementary and

Secondary Education Act (ESEA), Title I guidelines. Fifteen of these

ESAP schools were funded by ESEA, Title I and seven of the ESAP schools

were funded by the BCPS. Sessions two and one-half hours in length

were held in each ESAP center with one teacher and two aides for twenty

children or less. Each center had both a morning and afternoon ses-

sion enrolling different children, yielding a teacher's maAimum load

of forty children. In addition, a Parent Liaison Worker (PLW), under

the guidance of the Coordinator of Parent Involvement, was assigned to

each ESAP school approximately half-time to work with ESAP parents and

ESAP pupils. Four Program Assistants were assigned to guide, model

for and work with five or six ESAP center staff units. An ESAP center

staff unit included the teacher, aides and PLW in each center as well

as ancillary personnel when anpropriate. All ESAP personnel were di-

rected by the ESAP Program Administrator who had held that leadership

position since the inception of the ESAP seven'years prior to 1969-70.

The overall goal of the ESAP was to improve the disadvantaged

pupil's ability to learn, to provide comprehensive services which

would promote learning, to assure attention to the total development

of the pupils and to involve ESAP parents in determining educational



opportunities for their children and in reinforcing each pupil's

learning experiences at home. Since there was no standard type of

control group available for the 1969-70 ESAP, ESAP and non-ESAP

pupils were examined in Kindergarten and Grade 1. It should be

noted that the non-ESAP group might have had any kind or no kind of

school experience prior to Kindergarten, but the non-ESAP pupil did

not have a full year of the ESAP.

Data presented in the 1969-70 evaluation substantiate the fact

that ESAP pupils, both in Kindergarten and in Grade One, performed

at significantly higher levels (0.01) on the subtests of the Primary

Mental Abilities Test than did the non-ESAP pupils. A random sample

of 1969-70 ESAP pupils received a pre-test and post-test with the

Columbia Mental Maturity Scale and the Verbal MaturitxScale. Gain

scores on these tests for the ESAP pupils were similar to those of

the previous year, although no conclusions were drawn because of the

lack of a four-year-old control group. Health Services available

for all ESAP pupils included meeical, dental and psychological. Ad-

ditional ESAP services involved nutrition services, under which daily

hot lunches were provided, and part-time services from a speech thera-

pist, social workers, and a music resource teacher.

On the basis of the apparent success of the ESAP, making avail-

able for the disadvantaged four-year-old pupil a firm educational

basis on which to build his future, the evaluator recommends that:

1) The BCPS Kindergarten and Grade One curricular programs

should follow the ESAP sequentially.
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2) The ESAP shoild be expanded to reach all disadvantaged pupils

in Baltimore City.

3) A Coordinator of Health Services should be appointed to the

ESAP.

4) Psychiatric services by a qualified child psychiatrist
should be made available to all ESAP centers.

5) Speech improvement services should be increased to a mini-

mum of two full-time speech therapists to service twenty-

two schools.

11



EARLY SCHOOL ADMISSIONS PROGRAM EVALUATION

1969-70

CONTEXT

The Baltimore City Public Schools1 enrolled in 1969-70 193,150

pupils located in 213 elementary and secondary schools. The racial

composition of the pupils enrolled was approximately 67% black and

33% white. During the last three decades, there has been a marked

change in the population of Baltimore City contributable to an influx

of both black and white families, many of whom were unaccustomed to

living in an urban environment, and an exodus of many established

families to less crowded county areas. Many of the remaining city

population emphasize such characteristics as transiency, lower socio-

economic levels, and apathy or discouragement concerning their environ-

ment. These peoples need assistance in learning and improving work

skills useful in their environment and achieling higher educational

levels. As a result, a number of educational programs are attemp-

ting to provide learning opportunities for pupils in all grade levels

from preschool through grade twelve as well as adults. In addition,

special education programs have been made available at all levels

for pupils whose needs are not easily met in tlie regular school cur-

riculum.

Estimates of the number of disadvantaged school children in

Baltimore, on the criteria of educational and/or economic substandard

1 Baltimore City Public Schools mill be referred to in this evaluation as BCPS.

12 .
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status or circumstances, generally range from about 70,000 to

90,000. These estimates are made on the basis of the following

types of information: U.S. census information, number of pupils

receiving free lunches, health statistics, housing statistics,

employment statistics, aid for dependent children, educational

achievement levels, and principals' judgments.

In spite of the fact that per-pupil expenditure from non-

federal funds continues to rise steadily ($606.10 for FY 69,

actual; and $689.20 for FY 70, estimated) and notwithstanding that

a variety of innovative programs have been introduced, some diffi-

cult education problems remain to be solved. By way of illustra-

tion, Baltimore City grade-by-grade median standardized reading

achievement test scores generally fall almost a year b.Aow the Large

Cities' norms. Another example is the city-wide dropout rate, which,

for recent years for secondary schools, has remained between 12 and

13 percent. In certain inner-city schools, moreover, the dropout

rate is more than twice the city-wide rate. Direct intervention

is being provided by the Baltimore City Public Schools with the

help of local and supplementary Federal funds in the hope of amel-

iorating these and other persistent problems.

A survey of school loan voting in Baltimore City for zhe

period from 1947 to 1968 shows that no loan for the construction

of school buildings has ever been turned down by the voters.

The percent of registered voters voting on school loans during



this period has generally remained steady, from about 30% to 40%.

In 1959 a low of 17.3% voted on the school loan; in 1956 a high of

49.7% voted on the school lown.1 For most of the years surveyed,

however, between 30 and 40-some percent of the registered voters

voted on these issues. An examination of the ratio of those voting

for and against school construction loans indicates that popular

support has gradually decreased somewhat over the time period surveyed.

Mention should be made of the fact that a number of school build-

ings in the inner-city area aTe in need of renovation or replacement.

Some of-the needed construction will be accomplished using the $80

million loan approved by the voters in 1968, the last election year.

Major adult occupations for parents of pupils in the Early School

Admissions Program, herein referred to as ESAP, schools can be visual-

ized in Table 1, page 4. Data from 16,065 questionnaires received con-

cerning adult occupations, showed a total unemployment rate 42.7%.

The major male occupation was that of manual worker (unskilled) while

the skilled areas comprised 47.4% of the responses. The 38.8% female

occupations (other than unemployment) varied with clerical and manual

workers being the two highest categories. The overall Baltimore City un-

employment rate during 1969 averaged 4.5% which serves to reinforce the

fact that,a concentrated unemployment rate exists in the ESAP schools.2

One FrirAred Twet ..'Seventh -rt.of:the BOad Of SChoOI'COmMissionera4o1 1 1 4
*Tome 301 °T. -:.. a.e s ears O' ZAO ..,1 e e 0

- o "rz..o an o ing

inkialtimore (4"cy 1947tP1561).-80.1.966,,68 data from ?cPs.B4rOacc,of Records and Statistics.

2 Table 5, Oi4ilian labor forCe ii4d-nmmtploymatt:in tlie 26 lariat St4SL's amd aeltcted

central cities, by ageleex, yid 05100 1969 annoaI:-.*erages--con'd , Marylamd Departnient,

ef!OPloYmFot Pe97kItY0: i..!,...0 "L.
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Approximately 14% of the total Baltimore City population received

aid from the Department of Social Services based on January 1969

statistics.1 In the 1969-70 ESAP schools, 34% of the pupils came

from homes dependent on public assistance as the ...tain support

of the family".2

TABLE 1

PARENT OCCUPATION SUMMARY*,1969-70 ESAP SCHOOLS

Group
Percent
Responses

OccuPations

Manual
Worker

! Craft
1 Worker
i

i :Serv. &I,C1erical
1 Op. i Prot. etc.
I

1

I

1

Prof. & 1 Admin. &I
Tech. I Sn. Bus. 1 Unemp.

1

Female

Male

62%

38%

12.6%

140.0%

1

! 1.2%

! 16.8%

I 1.1%1 6.3% 14.5%
!

1 15.3%1 4.6% 4..8%

1

1

i

2.4% 0.7% ! 61.1%
__-

3.5% 2.4% 1 12.6%

Total 100% 23.0% 1 7.1%
!

1 i

i 6.5%1 5.7/0 10.6% 1

1

2.8% 1.3% / 42.710
1

*Data from 16,065 voluntary parent responses from 22 MAP schools, Confidential Sarmy
formation, September 28, 1970
Key: 0p. - Operative

erv. &Prot. - Service and Protective
Prof. &Tech. - Professional and Technical
Admin. & Sm. Bus. - AdMinistrative and Smell Busineas
Unemp.- Unemployment

Out of 168 census tracts in Baltimore City in 1960, 56 housed a

majority of children who would be described as disadvantaged. The total

number of public school children living in these 56 census tracts was

76,507 based on the 1960 Bureau of Census Reports. These census tracts

comprise in general the central core of the city referred to earlier

as inner city. Approximately 46 100 Children in the inner city

had intelligence quotients of 85 and below. The following table

1 ,estani_kranal Welfare rt", Departmentof,Social Services, Baltimore CiiYi.ttaMmaiy, 1969
amd the Bureaa of Inztractional Besearcp.

. . .

2 1969=70 PuPi1 Personal History forms,-Barean of Instructional: Research.
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depicts some differences between a disadvantaged and a non-dis-

advantaged area on a number of socio-economic and educational para-

meters.

TABLE 2

OONTRAST BEIWE2EN DISADVANTAGED AND NON-DISADVABTAGED IBM CITY AREAS OF BALTIMORE CITY*

ITEM 1. DISADVANTAGED NON-DISADVANTAGED

Number of persons per d_welling unit 3.62 3.05

Median age-male 29.8 37.7

Median age-female 29.3 38.3

Separated and divorced. per 1,000(female on.ly) 78.7 15.8

Median value of ',..lomes I $59000.00 $199100.00

Renter-occupied (contract rent) $52.00/Mo. $1.00/mo.

-.eoor homes -Der 1.000 housing nnits
(dilapidatea, dgericrated, lacking
sanitary facilities)

Overageness in grad.es

Nonpromotion rate

Median years below or above grade level (6th grade)

for-arithmetic

Median years below or above grade level (6th grade)
for reading

.1435.3

21.74

11.6%

-1.1 below

-1.6 below

1

9.7

34%
1.2%

+1.5 above

+1.4 above

*Data Sources: 1960 Bureau of Census R rts and the Division of Research and Development
Baltimore City. Public ols
An Early School Admissions Project, Baltimore City Public Schools, July 1,

1962, p. 3.

Early School Admissions, funded both under ESEA Title I and

locally, is one of theprograms which is attempting to alleviate

some of the problems indigenous-to the crowded inner city popula-

tion of Baltimore. This program was established for four-year-old

children residing within the confines of the area designated as

inner city ,and disadvantaged. Out of 19,200 four-year-old children

City, population, 300 four-year-olds live within
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the area from which Early School Admissions draws its preschool

population. Children from these limiting backgrounds are selected

for Early School Admissions on the basis of low family income,

determined by the standards established by the Office of Economic

Opportunity; limited educational opportunity of adult members of

the family, as determined by years of school completed by each adult

in the family; dependency on public assistance; and the numbers and

kinds of known problems with which the family is attempting to cope.1

Historically the Early School Admissions Program (ESAP) was

conceived in 1962 and became operational in February, 1963 as a

three-year program for disadvantaged four-year-olds under the

joint auspices of the Ford Foundation and the Baltimore City Public

Schools. In Summer, 1965 and during the 1965-66 school year, the

program was funded through the Office of Economic Opportunity.2 Be-

ginning with the 1966 summer program, the ESAP continued, funded

under the Elementary and Secondary Education Act, (ESEA) Title I

of Public Law 89-10, and the Baltimore City Public Schools. From

its inception, the Early School Admissions Program was based on the

fact that the city s educational needs were increasing while its

ability to support education was decreasing. These educational

needs are exemplified by the fewer and fewer academic successes com-

mensurate with pupils' progression through the graded school system

1 "Application for Federal Assistance for the Education of Children from low Incdme
Families , Title I of Public Law 89-10, Project Title Early School Admissions, Project
1969-73"Ba1timore City Public Schoo1s9,,rune 33, 1969, PP

2 ESAP lastorieal In.formation 8orrOborated. by Fire. Catherine Branner,
et_ .

Early School Mmissions Program from 1963-1971.
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due to such things as pupils' limited cultural experiences, low

aspirations and high mobility rates. Cultural environments from

which many disadvantaged pupils stem include a lack of time, knowl-

ege, and understanding on the part of adults in the family unit with

respect to the rearing of children. In attempting to reverse the

environment limitations of the disadvantaged inner city child through

specific educational programs, the Early School Admissions Program

was designed to reduce the deficit in the child's cultural and educa-

tional experiences before he entered the regular elementary school

program.



PROGRAM DESCRIPTION

Scope of the Program

During the 1969-70 school year, the ESAP served a total of 22

schools listed below with 1,040 pupils from the inner-city disad-

vantaged four-year-old population of Baltimore. See, also, "Map

of School System", Figure 1,

1969-70 p. 9.

Scilool Number School Name

2A Pavid E. Weglein Elementary
Annex

8.

Early School Admissions Program Schools

4 Steuart Hill Elementary

8 City Springs Elementary

10 James MCHem7Iaementary .

11 Eutaw Elementary

19 Lexington Terrace Elementary

22 George Washington Elementary

26 Madison Sqmare Elemeatary

27A Commodore John Rodgers
Elementary Annex

32 Guilford Avenae Elememtary

66 Mt. Royal Elementary

86 11ementary SChool

95 Franklin Square Elementary

109A Broadway Elementary Annex

112 William M. Alexander Elementary

122 Samnel Coleridge-Taylor
Elementary

139 Charles Carroll of Carrollton
Elementary

159 Cherry Hill Elementary

225

238

Westport Elementary

Victory EL ementary

240 GracalandFark-Monnell Hgts.
EleMentary

243 Armiateed Gardens Elementary.

School Address

LI, S. Central Avenue

3) S. Gilmer Street

100 S. Caroline Street

31 S. Schroeder Street

1624 Eutaw Place

732 W. Lexington Street

WO Scott Street

1400 E. Biddle Street

2031 E. Fayette Street

1634. Guilford Avenue

121 McMechan Street

2625 Federal Stree4

1400 W. Lemington Street

71 N. Washington Street

1330 Lanrens Street

507-577 W. Preston Street

200 N. Central Avenue

col BridevliewRobrl

2401 Nevada Street

1440 Chesapeake Avenue

63)0 C'Donnell'Street

5001-61 E. Eager Street
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F IGURE 1

MAP OF THE 1969 - 70 EARLY SCHOOL ADM I SS IONS PROGRAM SCHOOLS
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The following major goals formed the organizational basis of

and the implementation of the ESAP:

a. To focus attention on complete medical, psychological,
social, and mental heaZth needs of children as significant.

b. To give maximum attention to the need for individualized
instruction by providing small teacher-pupil ratios, para-
professional volunteers, and other aduZt modeZs on a regu-

lar basis.

c. To provide for the nutritional needs of children as an in-
tegral part of the program in order to deveZop sound bodies
and more adequate readiness for learning.

d. To provide for active involvement of parents in an effort

to strengthen family and school relationships.

e. To develop a succession of related experiences which will

enable each child, commensurate with his age and maturity,
to develop skills in language and communication, cognition,
perception, motor-sensory control, aesthetic appreciation
and self-direction.

To concentrate on problems related to speech improvement and

provide therapeutic and correctional measures in individual

and group sessions.

g. To provide pre-service and in-service training of profession-

al and semi-professional staff to assure coordination and ef-

fective integration of services and instruction.

h. To elicit the cooperation, support and judgement of parents,

the Community Action Agency and other appropriate community
teaders in planning and implementing the program.

i. To focus attention on evaluation of achievement through a

research design of sufficient depth and duration to insure

that the benefits received in Early Admissions are fostered

and maintained in kindergarten and beyond.1

1 "Application for Federal Assistance for the BincatiOn of Child en fromriow Income

Families,-Title Of Public Law 89-10i Project Title - Early-SOInol Aflmissions, Project

1969-700Baltimore City-Public Skihools, June 30, 1969 pp. 6-7.

;249
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In addition to the four-year-old ESAP class at School #225,

two classes of 120 five-year-old pupils received a modified kinder-

garten program during the 1969-70 school year. This kindergarten

extension of the ESAP was planned in order that the forty pupils

with a full year experience in ESAP in 1968-69, would enter a

kindergarten program consistent with their achieved school levels.

This was planned to permit a trial of a more individualized learn-

ing program during their kindergarten experience.

Personnel

Figure 2 (p. 12) offers a schematic representation of the

1969-70 ESAP staff in relation to their positions in the line au-

thority pattern for the BCPS. Coordination and team work on the

parts of school principals and the program administrator have af-

forded the ESAP staff real security as an autonmous program within

each school unit.

Para-professional personnel working with the ESAP included

Parent Liaison Workers (PLW) and Teacher Aides. The PLW was respon-

sible for building closer relationships between home and school and

community. She was assigned to schools in the area in which she

lived wherever possible. Prior to receiving her assignment, each

PLW must have completed satisfactory work experience as a teacher

aide in the ESAP classroom. Teacher aides were selected from resi-

dents of the area or similar area in which the ESAP centers were located.

Their function was to assist the professional staff in the development

and implementation of the educational program.
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Each ESAP class of twenty pupils was staffed by one teacher

and two aides with the exception of the seven Model School classes

where the size of each class was limited to 15 pupils in accord-

ance with the dictates of the Model School Program. This staff

nucleus was supplemented several days a week by the assigned PLW

and parent volunteers encouraged in each ESAP center. Other per-

sonnel available to the ESAP centers throughout the school year

included resource teachers and ancillary service personnel on a

regularly scheduled basis. Duties of the program assistants

involved working with and modeling for each center staff unit

and relating to the program administrator.

The coordinator of parent involvement related to all teach-

ers, aides and schools through the PLW assigned in each school

as well as the program administrator. Through their prerequi-

site experiences as master ESAP teachers, the program assistants

and the coordinator of parent involvement were recognized as

Senior Teachers. The three professional people originally re-

sponsible for the 1963 ESAP and the two additional professional

people who joined the program in 1964, all of whom are still as-

suming leadership roles in this program, suggest a factor of

stability perhaps uncommon to other seven-year old educational

programs. The capable leadership afforded the ESAP by the

program administrator was enhanced by her years of experience

as a teacher in the area of early childhood education. Her
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professional career prior to accepting the position of the ESAP

administrator also included a variety of ascending experiences

in the Baltimore City Public Schools. Positions such as dem-

onstration teacher, helping teacher, specialist, supervisor,

and consultant formed the broad experiential background of the

ESAP administrator.

The Early School Admissions Program staff were recruited

through the Division of Personnel of Baltimore City Public

Schools and by program reputation. Teachers were chosen on

the basis of their demonstrated abilities relating to young

children, their formal educational qualifications in the area

of early childhood education, and their professional reaction

to the objectives set forth by the Early Schoo/ Admissions Pro-

gram. Carefully structured pre-service and in-service training

programs were provided throughout the school year to insure

consistent quality teaching in this program. See Appendix A

for the 1969-70 pre-service and in-service training schedules.

Of-the 1969-70 ESAP teachers, 41.9% attended graduate school

where they were exposed to opportunities for professional

growth in the fields of education, early childhood education,

and elementary education (See Table 3 p. 15). Master's de-

grees were achieved by 9.7% of these teachers.

27
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TABLE 3

EDUCATION STATUS SUMMARY OF 1969-70 ESAP TEACHERS

Categories Undergraduate Graduate
i

__.

. Bachelor of Science 26

Degree 2. Bachelor of Arts 3 -

Received 3. Master of Arts - 3

. None 2 10

Total 31 13

rl. Early Childhood Education 10 4

2. Elementary Education 9 3

Major Area,
of Study

3.

4.

Education
Child Development

6
3

i

-

S. Other 2 2

.6. None 1 3

Total 31 13

Data Source: Teacher Background Summary (See Appendix B.)

ESAP teachers taught morning and afternoon class sessions each

two and one-half 'hours in length. ESAP pupils attended only one of

these sessions, although children often arrived early and left late.

Each ESAP center staff unit held daily planning sessions involving

any ESAP personnel relating to a given center.

Organizational Details

The 1969-70 ESAP herein discusse4, was operational from Septem-

ber 4 1969 to June 17, 1970. This time period included one week of

pre-service training through which cOmmon growth experiences were

made available to all ESAP personnel. Beginning on September 11, 1969

28
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and following the gradual entrance plan, pupils arrived in their

classrooms at an approximate rate of five pupils every three days of

school during the month of September.

Twenty-five ESAP four-year-old classes were operational in

twenty-two BCPS buildings. (See pp. 8-9 for additional descriptions

of ESAP schools.) All ESAP classrooms were located on the ground

floor of each school with access to play areas and washroom facili-

ties in or near the classroom. Program reviews were on-going and

multi-leveled. First-level reviews took place with the teacher and

her immediate sta:ff on a daily basis. Program assistants and the

coordinator of parent involvement were a part of second-level re-

views which were scheduled upon request and/or according to the

program needs of the center staff unit. The program administrator

periodically reviewed the total program and its component parts

throughout the year. Other reviews were made, as scheduling per-

mitted, by personnel from the Division of Research and Development

and the Educational Testing Services of the BCPS, both of whom

shared, with the program administrator and any other persons she

might have designated, immediate verbal feedback and/or written

feedback when appropriate. Many prograM decisions weie based on

the multi-leveled program reviews established in this program.

In order that all ESAP per-sonnel might behefit from bi-weekly in-

service training, ESAP pupiis did not attend classes two Fridays

per month. Morning sessions were devoted to tOtal staff meetings

and afternoon SesSiOnt were-devoted to planning:parent inVOlVoment

2'9
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activities for each center during these bi-weekly meetings.

Activities and Services

All ESAP activities and services were related to the program

objectives as specified in the 1969-70 ESAP proposal. During the

beginning months of the program, all pupils were given a complete

health examination (See Health Examination form Appendix C.)

in order to identify, investigate and follow-up possible medical,

psychological, social and mental health needs. Once health needs

(medical, dental, and/or psychological) were determined, follow-up

procedures were established. For example following the medical

microhematocrit examination, general nutrition problems were

identified by school, as well as specific individual problems

in relation to pupil height and weight. Follow-up measures were

instituted for pupils and areas where the microhematocrit readings

or the majority of these readings, fell below the "normal" range

for the given area.1 Control measures included dietary emphases

through the ESAP hot lunch program,nutritional supplements on

an individual basis and family guidance through the school nurse

and the PLW. The ESAP curriculum included presenting specific

medical and health information throughout the year. Similar ap-

propriate follow-up patterns occurred with all of the health ser-

vices, each follow-up being based on the initial screening of these

ESAP children. Additional long-range ancillary services Available

thraugh the BCPS speech therapists and the University of Maryland

psychologist involved such services as helping to correct speech

1 31,0 to 35.0% accepted. "normal".range 'for Inner City popnlation of Ral,timore
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disorders or working with children identified as having deviant

behavior patterns. Each ESAP teacher and her staff related to

these ancillary service personnel throughout the school year.

Resource teachers in the areas of art, music, and physical edu-

cation coordinated their services with each ESAP center staff

unit, who in turn, reciprocated with appropriate daily reinforce-

ments of these specializee curriculum areas.

A typical ESAP daily schedule suggested in Chart 1 (pp. 19-21)

includes approximate time units for each curriculum area, raw mate-

rials for learning opportunities in each area and the suggested

types of child and teacher behavior patterns. With 3 or more

adults in each ESAP classroom,1 pupils received individualized

instruction based on each child's ability and skill level at the

beginning of his school experience. The Pupil, Personnel History

form Appendix D, represents the source document from which specific

background eXperiences were identified. Individually administered

tests formed the basis from which verbal and non-verbal ability levels

were determined for each ESAP pupil. These materials helped the

staff appraise each child's beginning instructional level. The

techniques of constant repetition and positive reinforcement allowed

repeated opportunities to cycle pupil/teacher feedback for all teach-

ing and learning situations. This instructional method helped pupils

develop skills in language and communication, cognition,perception,

motor-sensory control, aesthetic appreciation and self-direction.

1 See pp. 11-15 for additional staffing information.
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i
a
l
s

r
e
l
a
t
i
n
g
 
t
o
 
s
u
i
9
j
e
c
t

c
o
n
t
e
n
t
 
a
r
e
a
s
 
(
s
o
c
i
a
l

s
t
u
d
i
e
s
,
 
s
c
i
e
n
c
e
,
 
l
a
m
g
-

n
a
g
e
 
a
r
t
s
)
 
o
r
 
c
o
n
c
e
p
t
u
a
l

c
o
n
t
e
n
t
 
a
r
e
a
 
(
c
o
l
o
r
,
 
s
h
a
p
e
,

s
i
z
e
.
)

.

P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
c
o
n
v
e
r
s
a
t
i
o
n
s
.

P
l
a
c
e
 
n
a
m
e
 
c
a
r
d
 
i
n
 
p
o
c
k
e
t
 
c
h
a
r
t
.

C
h
o
o
s
e
 
m
a
t
e
r
i
a
l
s
 
a
m
a
 
m
o
v
e
 
a
m
o
n
g

m
a
t
e
r
i
a
l
s
 
c
a
n
t
e
r
s
 
a
c
c
o
r
d
i
n
g
 
t
o

i
n
t
e
r
e
s
t
.

P
r
a
c
t
i
c
e
 
s
k
i
l
l
s
.

P
u
t
 
a
w
a
y
 
m
a
t
e
r
i
a
l
s
.

' ,
G
r
e
e
t
 
e
a
c
h
 
c
h
i
l
d
 
e
n
t
e
r
i
n
g
 
c
l
a
s
s
r
o
o
m

;
u
s
i
u
g
 
c
h
i
l
d
r
e
n
'
s
 
n
a
m
e
s
 
a
s
 
p
a
r
t
o
f

i

s
p
o
k
e
n
 
g
r
e
e
t
i
n
g
.

1
R
e
s
p
o
n
d
 
t
o
 
C
h
i
l
d
-
i
n
i
t
i
a
t
e
d
c
o
n
v
e
r
s
a
t
i
o
n

1
a
n
d
 
s
t
i
m
u
l
a
t
e
 
c
o
n
v
e
r
s
a
t
i
o
n
.

I I

R
e
f
e
r
 
t
o
 
p
o
c
k
e
t
 
r
l
i
a
r
t
 
f
o
r
 
a
t
t
e
n
d
a
n
c
e
.

1
N
o
t
e
 
a
n
d
 
c
a
r
e
 
f
o
r
 
s
i
g
n
s
 
o
f
 
p
h
y
s
i
c
a
l

1
n
e
e
d
s
 
(
i
l
l
n
e
s
s

7
c
l
e
a
n
l
i
n
e
s
s
,
 
p
h
y
s
i
c
a
l

1

i
n
j
u
r
y
,
 
t
o
i
l
e
t
a
n
g
,
 
e
t
c
.
)

1
R
e
s
p
o
n
d
 
t
o
 
q
u
e
s
t
i
o
n
s

r
a
i
s
e
d
 
b
y
 
c
i
l
i
l
d
r
e
n
.

i

L
i
s
t
e
n
 
a
n
d
 
r
e
a
c
t
 
a
s
 
c
h
i
l
d
r
e
n
 
c
o
m
m
e
n
t

1
a
b
o
u
t
 
m
a
t
e
r
i
a
l
s
 
o
r
 
a
c
t
i
v
i
t
i
e
s
.

I 1
P
a
r
t
i
c
i
p
a
t
e
 
w
i
t
h
 
g
r
o
u
p
s
 
i
n
 
u
s
i
n
g
 
m
a
-

1
t
e
r
i
a
l
s
 
w
h
e
n
 
a
p
p
r
o
p
r
i
a
t
e
.

I 1

A
s
s
i
s
t
 
c
h
i
l
d
r
e
n
 
w
i
t
h
 
p
r
o
b
l
e
m
s
 
e
n
-

c
o
u
n
t
e
r
e
d
 
i
n
 
u
s
e
 
o
f
 
m
a
t
e
r
i
a
l
s
.

I 1
O
b
s
e
r
v
e
 
a
n
d
 
l
i
s
t
e
n
 
t
o
 
l
e
a
r
n
-
-

1

u
h
a
t
 
c
h
i
l
i
r
e
n
 
t
h
i
n
k
 
a
n
d
 
b
e
l
i
e
v
e

1

l
a
m
g
y
a
g
e
 
p
a
t
t
e
r
n
 
a
n
d
.
h
a
b
i
t
s
 
o
f

c
h
i
l
d
r
e
n

1
s
o
c
i
a
l
 
s
k
i
l
l
 
d
e
v
e
l
o
p
m
e
n
t

1

c
h
i
l
d
r
e
n
'
s
 
f
e
a
r
s

a
n
a
 
n
e
e
d
s

s
k
i
l
l
 
i
n
u
s
e
 
o
f
 
m
a
t
e
r
i
a
l
s
.

I I

W
o
r
k
 
w
i
t
h
 
i
n
d
i
v
i
d
n
a
l
 
c
h
i
l
d
r
e
n
 
i
n
 
t
e
r
m
s

o
f
 
s
p
e
c
i
f
i
c
 
n
e
e
d
s
 
o
r
 
s
t
r
e
n
g
t
h
s
.

I 1
F
b
c
o
u
r
a
g
e
 
i
n
c
r
e
a
s
e
d
 
i
n
d
e
p
e
n
d
e
n
c
e
,

b
u
t

I

c
h
e
c
k
 
t
o
 
s
e
e
 
t
h
a
t
 
r
o
o
m
 
a
s
 
i
n
 
o
r
d
e
r
.

*
I
l
l
a
u
t
e
s
 
l
i
s
t
e
d
 
r
e
p
r
e
s
e
n
t
 
a
p
p
r
c
a
i
m
a
t
e

t
i
m
e
 
s
u
g
g
e
s
t
i
o
n
s
 
O
N
L
Y
.

"
T
e
a
c
h
e
r
s
d
e
f
i
n
e
d
 
a
s
 
t
e
a
C
h
e
r
,
:
a
i
d
e
4
 
p
a
r
e
n
t
,
p
a
r
e
n
t
 
l
i
a
i
s
o
n
u
o
r
k
e
r
,
 
p
r
o
g
r
a
m
a
s
s
i
s
t
a
n
t
.
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R
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A
R
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O
L
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1

C
B
I
L
I
E
E
N

I
T
E
A
C
B
E
R
S
*
*

L
A
N
G
U
A
G
E

D
E
V
E
L
O
P
M
E
N
T

A
N
D

C
O
M
M
U
N
I
C
A
T
I
O
N

S
K
I
L
L
S

2
0
 
m
i
n
u
t
e
s
*

D
i
s
c
u
s
s
i
o
n
 
t
i
m
e

C
o
n
t
e
n
t
 
d
e
r
i
v
e
d
 
f
r
o
m
-
-

s
p
e
c
i
a
l
 
i
n
t
e
r
e
s
t
s
 
s
u
c
h
 
a
s
 
c
n
r
r
e
n
t

e
v
e
n
t
s
,
 
n
e
w
 
m
a
t
e
r
i
a
l
s
 
o
r
 
g
r
o
u
p

c
o
n
c
e
r
n
s
.

s
p
e
c
i
f
i
c
 
c
o
n
t
e
n
t
 
a
r
e
a
s

(
s
o
c
i
a
l

s
t
u
d
i
e
s
,
 
h
e
a
l
t
h
,
 
s
c
i
e
n
c
e
,

s
a
f
e
t
y
)
,

p
l
a
n
s
 
f
o
r
 
a
 
t
r
i
p
 
o
r
 
f
o
l
l
o
w
=
u
p

a
f
t
e
r
 
a
 
t
r
i
p
,

p
r
e
p
a
r
a
t
i
o
n
 
f
o
r
 
s
p
e
c
i
a
l
 
a
c
t
i
v
i
t
i
e
s

s
u
c
h
 
a
s
 
c
o
o
k
i
n
g
 
o
r
 
p
l
a
n
t
i
n
g
.

v
i
s
i
t
s
 
f
r
o
m
 
r
e
s
o
u
r
c
e
 
p
e
r
s
o
n
s

(
p
e
r
s
o
n
s
 
w
i
t
h
 
s
p
e
c
i
a
l
 
s
k
i
l
l
s
,

c
o
m
m
u
n
i
t
y
 
w
o
r
k
e
r
s
,
 
s
c
h
o
o
l
 
p
e
r
-

s
o
n
n
e
l
,
 
e
t
c
.
)
.

P
l
a
y
g
r
o
u
n
d
 
e
q
u
i
p
m
e
n
t

W
h
e
e
l
 
t
o
y
s

B
a
l
l
s

H
o
o
p
s

J
u
m
p
 
r
o
p
e
s

I
3
e
a
n
 
b
a
g
s

i

R
e
a
c
t
 
t
o
 
m
a
t
e
r
i
e
l
s
 
a
n
d

i
P
l
a
n
 
p
o
s
s
i
b
l
e
 
c
o
n
t
e
n
t
g
a
c
t
i
v
i
t
i
e
s
 
a
n
d

s
i
t
u
a
t
i
o
n
s
 
a
s
 
t
h
e
y
 
t
a
l
k

!
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
d
i
s
c
u
s
s
i
o
n
-

w
i
t
h
 
e
a
c
h
 
o
t
h
e
r
 
a
n
d
 
a
d
u
l
t
s
.

'

R
e
a
c
t
i
o
n
 
i
s
 
b
a
s
e
d
 
u
p
o
n
 
o
p
-

I
a
s
s
e
m
b
l
e
 
n
e
c
e
s
s
a
r
y
 
r
v
r
t
e
r
i
a
i
s
.

'
i
-
,
r
t
u
n
i
t
i
e
s
 
t
o
 
s
e
e
,
 
t
o
u
c
h
,

I
p
l
a
n
 
f
o
r
m
 
o
f
 
g
r
o
u
p
i
n
g
 
t
o
 
b
e
 
u
s
e
d
.

t
a
s
t
e
,
 
s
m
e
l
l
,
 
h
e
a
r
,
 
a
n
d

I

t
a
k
e
s
 
t
h
e
 
f
o
r
m
 
o
f
 
v
e
r
b
a
l
i
-

I
d
e
c
i
d
e
 
m
o
s
t
 
a
p
p
r
o
p
r
i
a
t
e
 
l
o
c
a
t
i
o
n
s

z
a
t
i
o
n
,
 
d
r
a
m
a
t
i
c
 
p
l
a
y
,

1
i
n
 
r
o
o
m
 
f
o
r
 
g
r
o
n
p
 
a
c
t
i
v
i
t
i
e
s
.

r
h
y
i
h
m
i
c
 
r
e
s
p
o
n
s
e
 
t
o

m
u
s
i
c
 
a
n
d
 
u
s
e
 
O
f
 
v
i
s
u
a
l

I
l
i
s
t
e
n
 
a
n
d
.
 
r
e
a
c
t
 
a
s
 
d
i
s
c
u
s
s
i
o
n
 
d
e
-

a
i
d
s
 
o
r
 
o
t
h
e
r
 
i
n
s
t
r
u
c
-

,
v
e
l
o
p
s
,
 
a
s
s
i
s
t
i
n
g
 
i
n
 
d
e
v
e
l
o
p
i
n
g

t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
.

'
l
a
n
g
u
a
g
e
 
t
o
 
n
a
m
e
,
 
d
e
s
c
r
i
b
e
 
a
n
a

I
c
o
m
p
a
r
e
.

I 1

A
s
s
i
s
t
 
c
h
i
l
d
r
e
n
 
i
n
 
t
h
i
n
k
i
n
g
 
t
h
r
o
u
g
h

c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
 
r
e
l
a
t
i
o
n
s
h
i
p
s
.

I

C
h
i
l
d
r
e
n
 
u
s
e
 
a
l
l
 
t
y
p
e
s
 
o
f

I
S
u
p
e
r
v
i
s
e
 
a
c
t
i
v
i
t
i
e
s
.

o
u
t
d
o
o
r
 
m
a
t
e
r
i
a
l
s
 
a
v
a
i
l
-

a
b
l
e
.

1
A
s
s
i
s
t
 
c
h
i
l
d
r
e
m
 
w
i
t
h
 
p
r
o
b
l
e
m
s
.

I
P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
c
e
v
i
t
i
e
s
 
o
r
 
w
i
t
h

P
l
a
y
 
i
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n

1

q
m
A
l
l
 
g
r
o
u
p
s
.

s
m
a
l
l
 
g
r
o
u
p
s
.

I I
E
n
c
o
u
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
o
 
p
a
c
e
 
a
c
t
i
v
i
t
i
e
s

1
i
n
 
a
c
c
o
r
d
a
n
c
e
 
w
i
t
h
i
p
h
y
s
z
c
a
l
 
e
n
d
u
r
a
n
c
e
.

I I

G
u
i
d
e
 
c
h
i
l
d
r
e
n
 
a
s
 
t
h
e
y
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n

a
c
t
i
v
i
t
i
e
s
 
d
e
s
i
g
n
e
d
 
t
o
 
d
e
v
e
l
o
p
 
m
o
t
o
r
-

s
e
r
c
e
s
t
u
a
l
 
s
k
i
l
l
s
.

O
U
T
D
O
O
R

P
L
A
Y

3
0
 
m
i
n
u
t
e
s
*

A
R
T

3
0
 
m
i
n
u
t
e
s
*
 
,

F
l
a
m
n
i
n
g
"
T
m
r
-

p
o
s
e
,
 
m
a
t
e
r
i
a
l
s
,

&
M

ap
s

W
o
r
k

I
a
s
c
u
s
s
i
o
n

C
l
e
a
n
=
a
p

B
r
u
s
h
e
s
,
 
p
a
i
n
t
s
,
 
f
i
n
g
e
r
 
p
a
i
n
t
s
,

c
h
a
l
k
,
 
c
r
a
y
o
n
s
,
 
s
c
r
a
p
 
m
a
t
e
r
i
a
l
s
,

c
o
l
o
r
e
d
 
p
a
p
e
r
,
 
b
o
x
e
s
 
f
o
r
 
c
o
n
-

s
t
r
u
c
t
i
o
n
,
 
c
l
a
y
 
a
n
d
 
s
p
o
n
g
e
s

f
o
r
 
p
a
i
n
t
i
n
g
.

S
e
l
e
c
t
 
f
r
o
m
 
a
 
v
a
r
i
e
t
y
 
o
f
.

C
h
e
c
k
 
e
a
c
h
 
d
a
y
 
t
o
 
b
e
 
s
u
r
e
 
n
e
c
e
s
s
a
r
y

m
a
t
e
r
i
a
l
s
 
t
h
o
s
e
 
t
h
e
y
w
i
s
h

I
m
a
t
e
r
i
a
l
s
 
e
r
e
 
a
v
a
i
l
a
b
l
e
 
a
n
d
 
i
n
 
o
p
e
r
-

t 0
 tt

s,
e
.

1
a
t
i
n
g
 
o
r
d
e
r
.

G
e
t
 
m
a
t
e
r
i
a
l
s
,
 
o
s
e
 
t
h
e
m
-
i
n

1
R
e
s
p
o
n
d
 
a
s
 
c
h
i
l
d
r
e
n
 
m
a
k
e
 
c
o
m
m
e
n
t
s
 
a
n
d

t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
 
a
r
e
a
 
a
n
d

I
w
i
s
h
 
t
o
 
d
i
s
c
u
s
s
 
t
h
e
i
r
 
w
o
r
k
.

c
l
e
a
n
u
p
 
a
s
 
t
h
e
y
 
f
i
n
i
s
h
.

I 1
A
s
s
i
s
t
 
c
l
i
l
o
r
e
n
 
w
i
t
h
 
p
r
o
b
l
e
m
s
.

/
A
s
s
i
s
t
 
c
h
i
l
d
r
e
n
 
i
n
 
d
i
s
p
l
a
y
i
n
g
 
t
h
e
i
r

I
w
o
r
k
 
o
r
 
i
n
 
l
o
c
a
t
i
n
g
 
p
l
a
c
e
s
 
t
o
 
k
e
e
p

I
w
o
r
k
 
u
n
t
i
l
 
t
i
m
e
 
t
o
 
g
o
 
h
o
m
e
.

'
M
i
n
u
t
e
s
 
l
i
s
t
e
d
 
r
e
p
r
e
s
e
n
t
 
a
p
p
r
o
x
i
m
a
t
e
 
t
i
m
e
s
u
g
g
e
s
t
i
o
n
s

*
*
T
e
a
c
h
e
r
s
 
d
e
f
i
n
e
d
 
a
s
 
t
e
a
c
h
e
r
,
 
a
i
d
e
,
 
p
a
r
e
n
t
,
p
a
r
e
n
t
 
l
i
a
r
s
O
r
w
o
r
k
e
r
,
 
p
r
o
g
r
a
m
 
a
s
s
i
s
t
a
n
t
.
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2
T
I
T
Y

L
E
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G

ex
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 R
eu

m
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C
O
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T
S

R
A
W
 
M
A
T
E
R
I
A
L
S

F
O
R

T
N
S
T
R
U
C
T
I
O
N

P
A
R
T
I
C
E
2
A
N
T
 
H
O
L
E
S

C
h
T
L
U
R
E
N

-
-
-
1

F
a
t
 
i
n
 
c
l
a
s
s
r
o
o
m
.

I

B
e
g
i
n
 
t
o
 
e
a
t
 
a
n
 
s
o
o
n
 
a
s

a
l
l

p
l
a
c
e
s
 
a
t
 
a
 
t
a
b
l
e
 
a
r
e
f
i
l
l
e
d
.

C
o
n
v
e
r
s
a
t
i
o
n
 
a
t
 
a
p
p
r
o
x
i
m
a
t
e

v
o
i
c
e
 
l
e
v
e
l
 
i
s
 
e
n
o
D
u
r
a
g
e
d

a
n
d
 
s
h
o
u
l
d
 
b
e
 
p
a
r
t
 
o
f
t
h
e

e
a
t
i
n
g
 
w
:
p
e
r
i
e
n
c
e
.

I I I

T
E
A
C
H
E
R
S
*
*

S
i
t
 
m
i
t
h
 
c
h
i
l
d
r
e
n
 
a
n
d
 
e
a
t
w
i
t
h

t
h
e
m
.

E
n
c
o
u
r
a
g
e
 
e
n
d
 
'
P
a
r
t
i
c
i
p
a
t
e
i
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Learning experiences wexe presented through as many sense media as

possible. This procedure, for example, offered the exposure of

stimuli such as touch and sight to a child who did not seem to

respond to a verbal stimulus.

Parents were actively involved in the ESAP during the entire

school year having many different kinds of opportunities to relate

to the staff and pupils. Daily class activities as well as class

trips away from the school situation were participated in by parents.

In addition, parents offered the use of their homes for service in

special learning situations. Through these involvements, parents

were constantly aware of the progress of their children and were

able to understand more clearly the goals of the ESAP. This par-

ent cooperation afforded many opportunities for ESAP personnel to

suggest ways in which parents might continue teaching and rein-

forcing their children at home.

Pupil motivation was enhanced by using many different techniques

interchangeably and consistently. Each child received individual

attention during daily activities from the three adults assigned to

each ESAP center, the adults who were often in the classroom such

as the PLW, the parents, the program assistant and the coordinator

of parent involvement, and adult visitors who were always encouraged

to participate in the on-going activity. Field trips were taken during

the year to build firm experiential foundations for ESAP pupils. Teach-

ers and pupils discussed these experiences in detail before, during and

after each trip. Specific common learning experiences were available



All ESAP pupils, both control and experimental, were selected,

on the basis of environmental limitations, from the inner-city dis-

advantaged population of Baltimore.1 During the first three years

of the program's seven years of operation, control groups were selected

randomly from the pool of pupils eligible for each participating school.

The experimental pupils received the ESAP during their four-year-old

:rear, while the control pupils remained at home with no program or may

have received nursery or day care experiences. Experimental and con-

trol pupils were able to attend kindergar.ten at age five in the Balti-

more City Public Schools. For the 1967-68, 1968-69 and 1969-70 school

years,ESAP pupils cannot be compared to a traditional "control" group

as no such screened groups were available. Pupils who received the

ESAP will be compared, in their kindergarten year, with all other

kindergarten pupils within the 22 ESAP schools and in grade one with

all other grade one pupils within these schools.2

Instructional Equipment and Materials3

In order to assist children to understand, strengthen and extend

concepts, the following materials were developed:

1. Collections of concrete objects to be used for:

a. identifying objects or characteristics of objects

through the use of senses: sight, taste, touch,

smell, sound

b. naming objects

c. describing objects in terms of size, texture, color,

1 For additional selection, criteria, see page 5. For admission to the ESAP in the fall
of any school year, the child must be fonr years old on or before December 315t of that fall.

4 There is en elaboration of this matter on pp.51-52.
3 This section on Instructional Evinment and Materials is the contribttion of Mrs.

Catherine Branner.
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relationship to other objects

d. classifying objects in terms of use, size, color, tex-

ture, shape

e. seriation activities

f. building mathematical "sets", counting, adding, sub-

tracting, one-to-one correspondence

identifying components of significant experiences--
trips, visit from resource personnel, observations
in the classroom, school and neighborhood environment

h. role playing

i. testing hypotheses in relation to problem solving
situations
Exanple: What happens vhen different objects are pub invater?

2. Activities to provide forreinforcement of concepts:

a. Lotto and similar matching and classifying games re-
lated to color, size, shape, uses of objects, work of

people etc.

b. Pattern cards and similar visual discrimination guides

for use with pegboard, beads, blocks and cardboard
units when they are used to develop specific patterns

c. Tapes providing directions for carrying out specific

tasks using selected materials. These tapes are used
by individuals or small groups of children for prac-

tice or testing purposes.

d. Slides (35mm) or prints (color or black and white)
taken of class activities and used for recall, sequence
of ideas, main idea, supplying an ending and checking
its accuracy or practice in vocabulary.

e. Tapes recording sounds heard in the context of experi-

ences and collections of pictures to be matched with

the sounds.

f. Cards keyed to specific content to be used with the

Language Master

37
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3. Multi-media materials:

a. Objects for use on flannel board or magnetic board

b. Tapes of stories, poems or songs to be used by individ-

uals or small groups for listening, "reading" or listen-

ing to make required responses

c. Individual or group books
records of specific experience
_personally significant materials
--collections of art work, items gathered on walks, etc.
--collections of pictures related to specific concepts

(size, color, shape, etc.)
--personal histories

d. Symbols for identifying storage areas (blocks, papers,

crayons, etc.) as self-helps for children.

Program assistants and teachers planned and prepared materials.

Aides and parents also prepared materials with guidance from

teachers and program assistants.

_Certain major items of equiprent and materials were required

by the program. They were:

1. Equipment (Large equipmentone per class, but frequently several

portable tape recorders could be used to advantage)

em Tape recorders

b. Portable tape recorders

c. Listening posts

d. Record players

e. Instamatic cameras

f. POlaroid cameras

g. Filmstrip projectors

h. Screens

i. Autoharps

j. lylophones

k. Rhythm instruments - sets of twenty instruments

1. Tone bells

38
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1106 Music books and selected 1.ecordings from earth look

n. Equipment for climbing, sliding, moving in a variety of ways

o. WImel toys (child size and miniature)

p. Housekeeping equipment (child size)

q. Blocks
Unit
Hollow
Whopper
Table

r. Vbdels of:
animals, domestic
animals, wild
people (family, workers)

s. Geametric Shapes (three-dimensional)

t. Manipulative toys and materials designed to teadh oolor, Shape, size,
texture

114 PUblished pre-reading materials designed to teach reading skills

v. Mater play table

wr. Science materials - magnets, bells, 'batteries, seeds, bulbs, aquari-
um, cages for animals, bot plate

x. Art materials - paper, paint, (41:111c, orevons, clay

y. Nzzles

Key aids and materials were used throughout the day

whenever they could be used advantageously to introduce an

idea, reinforce learning, recall an experience or provide

continuity for learning activities.

During the self-selected activity period, the materials

denoted individual interests, strengths and needs as adults

observed children interacting with materials they chose to

use. Practice was provided as children used materials of

their choice or as adults joined children briefly to dis-

cuss, question or provide assistance as requested. Learn-

ing took place while children selected materials, changed

their choices and cleaned up. Children learned to classify

in terms of interest centers; storage areas (through visual

n8
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directives) and to identify personal storage areas through name

tags. Individualized teaching occurred when adults worEed with

individuals and small groups in relation to specific needs.

As children and adults worked within the context of individ-

ual, small group and large group activities, equipment and

materials were used to:

1. identify or name

2. provide content for description

3. check responses

4. test ideas

S. provide information for

a. answering questions

b. classifying

c. predicting next steps

d. locating missing parts

6. check recall

7. build a sequence of events

8. develop observation skills

The materials provided additional reinforcement when used

by parents with their children. Lateral effects of the materi-

als occurred as siblings and other children learned and developed

skills within the context of the parent-child teaching-learning

activity.

40
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Parent-Community Involvement

Under the direction of the coordinator of Parent Involvement and

the teacher in each center, Parent Liaison Workers (PLW) were assigned

to the ESAP to establish closer communications between school, home,

and community. Each PLW, on the average, related to two teachers, four

aides, eighty pupils and the parents of the ESAP pupils in their assigned

centers. The PLW provided guidance to parents in order to effect a home

environment that would promote intellectual stimulation and development.

PLW qualifications included residing in andior having a working knowledge

of the community in which she was assigned, having satisfactorily com-

pleted a minimum of one year of work experience as an aide in the ESAP

and having serious concern for the welfare of the community and its

people and for the role of education as a means to improve competence.

Some of the duties specific to the PLW in each ESAP center included:

-interpreting the ESAP for and answering questions from parents

- referring parents to resource persons representing reeled services

-assisting parents in communicating their reactions, concerns and needs to appmopriate
perlonnel

- assisting parents inlocating and vtilizing community services

-assisting parents in becoming better imformai by arrangingfor and aco,urpanving them
on trips to Taaces of interest, to comicality service agencies, or to co erence ses-
sions with resource personnel

-assisting the staff with arrangements for parent observation or participation and,
particularly, in building an understanding of the families and children xn the con,
text of community values, strengths and needs

-assisting parents and staff in cooperatively plan:ming for activities to meet the
interests and. needs of both &liana:Land parents

-assistireparents inmsking and implementing plans to extend some of their own in-
terests (examples: sewing, cooking, personal grooming, ceramics and the like)

-making home visits Mhenpsrants mere vmable to visit sChcols, informing them about
their Child's activities in sChool, how they migat reinforce sChool teachings at
home, about topics discussed in parent group meeting6 and the like.:



Approximately 45% of the PLW's time was spent working in the

classroom with four-year-olds, 50% of her time was spent working with

parents in groups and 5% of her time was devoted to community involve-

ment. While Table 4 gives a schematic representation of the PLW's

schedule, it should be noted that the PLW's day remained open-ended

throughout the year so that she was able to be compatible with parent

schedules:
, TABLE 4

SCHEMATIC DAILY SCHEDULE FOR ESAP PARENT LIAISON WORKER

Approximate Time Intervals
Typical PLW Activities

a.m. class
,

i p.m. class

8:30

.

9:30

10:00

10:45

1

1

i

1

i

I

I

1I7.
I

I

a

1

I

I

1

1

i

12:30

1:30

2:00

2:45

1. greet EVP children and parents
2. help children engage in meaningful activities
3. show-parents ways to help and/or observe in the

classroom

4. check absentees by telephone
5. make home visits to absentees without telephone

6. make home visits for other reasons

assist with curriculum areas
-self-selected activities
-disaassion
-lunch
-literature
-phys

8. answe/c11114=quires from parents

9. hold interest graFp sessions with parents
10. attend parent liaison training session
11. attend. community meeting
12. confer lath principals coordinator of Parent In-

volvement, ESL4P aaninistrator and the like

Parents were encouraged to dbserve and participate in classroom activ-

ities at each ESAP center. It was hoped that through observing and partic-

pation parents would be able to build a sense of identification with the

school, establish werking relationships with school and community personnel,

augment and extend their backgrounds of general knowledge, and participate

actively in the education of their children. Classroom participation by

parents ranged from ten minutes to a full ESAP session. A few parents came
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as frequently as one or two days each week, while some came once

during the year or not at all due to work schedules or family com-

mitments at home. Parents who were able to attend ESAP sessions as

much as full time everyday were encouraged to extend their interests

beyond the ESAP classroom so that their own children would not become

dependent upon their presence. The following list of parent activities

suggests some of the ways in which parents were able to supplement the

ESAP curriculum:

- read appropriate stories from the classroom library

-helped children with educational experiences such as learning.the proper use of
scissors, learning to share and learmang to tie, button amd zap

-worked individually and in small groups with educational games and toys such as
puzzles, beads, pegs and lotto

- assisted children in making Shape, color and educational books for home use

- helped mount and display children's work

- assisted withautdoor play, woodworking, water table, sand table and cooking
experiences

-encouraged children to eat

- helped with audio and visual equipment smdh as record players, listening posts,
filmstrip projectors

- repaired classroom materials and eqmipment whenever possible

-sewed aprons and doll clothes for the classroom

Parent Groups were established and meetings were held on the

average of one per month based on the discretion of the parents and

the PLW. Two Friday afternoons per month (three hours in length) were

reserved for in-depth parent involvement activities. Group meetings

of parents and ESAP staff, home visits and the like, represent some

of the kinds of activities which took place during these sessions.

Discussion topics in the parent group meetings included: child de-

velopment, nutrition, budgeting, family health, ESAP curriculum, ESAP

parent concerns and/or needs. Food demonstrations emphasizing nutri-

43
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tion and economy, sewing demonstrations and activities, home decora-

tion activities and the like also attracted parents to group sessions.

Another parent involvement activity held during the bi-weekly meetings

involved conferences when parents were able to meet with teachers,

health personnel, the ESAP psychiatrist, educational psychologists

and any combina*Ion of the ESAP staff. Resource personnel for parent

group meetings were drawn from a variety of community agencies sueh.

as:

Community Action Agency

Community Pediatrics CenterUniversity of Mamyland

University of Maryland Extension Services

Baltimore City Health Department
Department of Nutrition
Department of Health

Community and Housing Development

Department of Social Se.rvicms

Division of Community Relations (MITS)

Family and. Children's Society

One final component of the parent-coMmunity involvement was that

of helping parents cope with family problems which would interfere

with the ESAP pupil's school attendance, with the ESAP pupil's being

adequately attired for school or cold weather, and/or with adequate

nutrition for the ESAP pupil. These types o2 family problems were

referred to a suitable supportive service such as the Department of

Social Services, the Housing Authority of Baltimore City, the Family

and Children's Society, and/or an appropriate clinic or hospita1.1

1 Information for the Parent-Community Involvement from Mrs. Velma Branch Evans and.

from the"Applieation for Federal Assistance for the Aducation of Children from Low Income
Families, Title I of Public Law 89-10, Project Title-Early School Admissions, Project
1969-W", Baltimore City Public Schools, Junta 30, 1969.
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Budget

Of the twenty-two ESAP schools, fifteen centers (with 590 four-

year-old pupils) received their funding under ESEA Title I and seven

centers (with 330 four-year-olds) were funded by the Baltimore City

Public Schools. Table 5 shows the types of funding which supported

the ESAP program.

TABLE 5

SOURCES OF FINANCIAL SUPPORT-- ESAP 1969-70

School
Number

Number of
Pupils

Major Source of
Financial Support

Additional Source

oioFri stafrialsaSgrerts
Aor PItzftls

2A 40 EMIL I NONE 4

4 80 saes NONE 4

8 33 ESEA. I NONE 4

10 40 ESEA. I NONE 4

11 40 ESEA. I NONE 4

19 so BaPS NONE 4

22 40 ESEA. I NONE 4

26 40 ESEA I NONE 4

27A 40 ESEA. I NONE 4

32 53 ESEA. I MEM, 4

66 33 BCPS /ORE 4

86 40 ESEA. I NONE 4

95 60 ESFA I MEL 4

109k 3:1 BCPS NONE 4

112 40 ESEA. I NONE 4

122 3) Ea.A. I morn 4

139 40 ESEA. I NONE 4

110 BCPS NOM . 4

22.5 40 ESEA. I NONE 4
120 ESEA. 7.

I
BC2S

NOM

5

4

240

1238

243

40

40

33

ESE&

BCPS

Ba'S

NONE

NONE

.

4

4

KEY: ESEA. I - Elementary and Secondary Education Act, Title I
BCPS - Baltimore City Public Scbools
MOM - Model Schools ProFem

- Four-Year-Old Pupil s
$ - Five-Year-Old Pupils
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The FY ESAP budget entitled "Early Admissions. 15-70 Final

Revision 6/16/70"(See Appendix E.) specified detailed revised bud-

get information. From the period of September 1969 through June

1970, ESAP "continuation" costs were $704,511 from both local and

Federal sources. These costs represent $501,111 worth of ESEA

Title I funds invested in 710 ESAP pupils (590 four-year-old and

120 five-year-old ESAP pupils).1 The expenditure per full-time

equivalent (FTE) pupil for the ESAP was $1,412 under ESEA Title I.

The following budget category areas and rank order percentages repre-

sent the general allotments for the 1969-70 ESAP:

Category Percentage

Instruction 62.0

Food Services 15.0

Administration 8.2

Health Services 7.9

Fixed Charges 5.0

Capital Outlay 1.5

Transportation Services 0.3

Community Services 0.1

On the locally funded ESAP centerz,$1,233 was spent per FTE pupil.

The per pupil expenditure for the BCPS as a whole for 1969-70 was

$676 estimated from the weighted average daily membership (ADM).

This BCPS per pupil expenditure figure included Federal funds as

well as local funds.2 These data support the fact that this type

of preschool program requires approximately $550 to $750 more to

underwrite than does the usual BCPS program.

1 Budget Control Ficures, Federal Programs Administratlon, Baltimore City Public
ScboAs September 1970

2 Axrean of Records and Statistics, Division of Research and Development, Baltimore
City Public Schools, September 1970.
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EVALUATION

Objectives

The major goals for the 1969-70 ESAP are listed as they ap-

pear on p. 10 in this Early School Admissions Evaluation. In

addition, specific objectives are designated for each goal.

To focus attention on complete medical, psychological,

social and mentaZ health needs of children as signficant.

-Each ESAP pupil will receive a thorough physical ex-
amination by a pediatrician.

-Each ESAP pupil with diagnosed physical and/or mental
abnormalities will be referred to the proper source
for immediate and on-going follow-up medical care if

such is indicated.

-ESAP pupils with social or psychological problems as
identified by the medical or instructional teams will
be referred to the ESAP psychiatrist for diagnostic
:nd remedial treatment.

To give maximum attention to .;he need for individualized in-

struction by providing small teacher-pupil ratios, parapro-

fessional volunteers, and other adult models on a regular

basis.

- The dany teacher-pupil ratio will be a maximum of 1:6

in each :0,s:our-year-old ESAP center and 1:7 in each five-

year-c,I: center.

-25% of each pupil's daily curriculum will be used for

individuali7ed instruction.

- For 5.13 c the daily curriculum, each ESAP pupil will
be engaged in small group learning experience which will

provide for further individual reinforcement whenever

possible.

TO provide for the nutritional needs of children as an inte-

gral part of the program in order to develop sound bodies

47



and more adequate readiness for learning.

- Each ESAP pupil will receive one nutritionally balanced
meal daily.

- Each ESAP pupil whose microhematocrit reading is below
30.0 mm. will be referred for dietary supplements.

To provide for active involvement of parents in an effort to

strengthen family and school relationships.

- Each ESAP Center, through the guidance of the ESAP
Parent Liaison Worker, will establish a Parent Group
for the parents of that center.

- Each ESAP Parent Group will elect one representative
and one alternate for the ESAP Parent Advisory Commit-
tee.

-The ESAP Parent Advisory Committee will meet on a month-
ly basis throughout the school year or more often if
necessary.

- ESAP parents will observe and will participate in class-
room activities in each ESAP center.

- ESAP parents will assist in making instructional materials
for use in the classroom and for home reinforcement.

To develop ex succession os' related experiences which will en-

able each chiid, commensurate with his age and maturity, to

develop skills in language and communication, cognition, per-

ception, motor-sensory control, aesthetic appreciation and self-

direction.

- Each ESAP pupil will demonstrate the ability to identify,

name and describe a variety of concr.ete objects including
people, animals, toys and the like.

-Each ESAP pupil will develop classification sKills and
will be able to group concrete objects by form, size
color and function.

4-8
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-Each ESAP pupil will develop skills in visual and
auditory perception such as matching, discrimination,
memory, recall and reproduction.

-Each ESAP pupil will develop the following motor per-
ceptual skills:

the ability to identify, name, and describe body
parts And functions;
the ability to orient one's body to different kinds
of spaces through laterality, directionality and
and balance;
the ability to coordinate eye-hand and eye-foot ac-
tions.

-each ESAP pupil will develop quantitative skills such
as:

identifying sets of objects;
matching sets of objects in one to one relation-
ships;
comparing sets of objects to make determinations
of more than, fewer than and equivalent;
counting the number of objects in a set to de-
termine how many;
developing bpginning addition and subtraction.

70 concentrate on probZems related to speech improvement and

nqovide therapeutic and correctional measures in individual

znd group sessions.

- Each ESAP pupil will be screened by a trained speech
therapist to determine prrblems in speech improvement,
language development and speech therapy.

- Therapeutic and correctional measures will be provided
for each ESAP pupil with identified problems in articu-
lation, delayed language voice disorders and the like.

-ESAP pupils with speech defects will receive additional
supportive or medical services as needed.

-Each ESAP pupil_will develop verbal communication through
which he will identify, compare and indicate location,
action, or non-identity.

To provide pre-service and in-service training of professional

and semi-professional staff to assure coordination and effective

49



integration of services and instruction.

- Four days of pre-service training will be provided for

the professional and para-professional ESAP sfaff at
the beginning of the school year.

- Seventeen in-service training sessions involving ESAP
staff members in total group and in cluster-group meet-
ings will be provided throughout the school year.

To elicit the cooperation, support and judgement of parents,

the Community Action Agency and other appropriate community

leaders in planning and implemnting the program.

-The Parent Advisory Committee, the Staff Advisory Com-

mittee, Representatives of the Community Action Agency

and the Advisory Committee of Supportive Services will

plan cooperatively for the 1969-70 Early School Admis-

sions Program.

-When possible, ESAP staff development will be planned

jointly with the privately operated Head Start centers.

-The ESAP administrator will work with non-public schools

and day care centers to plan cooperatively for the con-

tinuity of experiences for children.

To focus attention on evaluation of achievement through a re-

search design of sufficient depth and duration to insure that

the benefits received in Early AdMissions are fostered and main-

tained in kindergarten and beyond.

-Each ESAP pupil available at the time of testing will

be individually tested with both a verbal and a non-
verbal measure during the first month of his Early

School Admissions experience to establish baseline data.

-A random sample of Early School Admissions pupils will

be individually tested during the last month of the

school year to establish achievement gains for their

first school experience.

-Longitudinal data will be examined in kindergarten and

in grade one for the purpose of determining whether
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Early School Admissions pupils demonstrate achievement

gains over non-Early School Admissions pupils and whether

these gains increase or decrease over time.

This Early School Admissions Program Evaluation presents data

which will substantiate the progress ur lack of progress which the

1969-70 Early School Admissions Program has made toward achieving these

goals and objectives during that year of operation as well as data which

will substantiate longitudinal gains or losses accomplished as a result

of previous years of the Early School Admissions Program.

Choosing Participants

Each pupil was individually chosen by the ESAP staff on the basis

of pupil needs and on the basis of registration data to participate in

the ESAP which was specifically designed as a comprehensive educational

program for pre-school and kindergarten children. The pre-schoolers

ranged in age from three years eight months to four years eight months

in September, 1969. Registration, using the Pupil Personal History '

form found in Appendix D was completed by the classroom teacher or the

PLW in each center in an individual interview with the parent(s) or

guardian of the potential ESAP participant. The criteria considered

in the selection and enrollment of ESAP pupils included: low family

income, as determined according to the standards established by the

Office of Economic Opportunity; limited educational opportunity of the

adult members of the family as determined by the years of school com-

pleted; dependency upon public assistance; and the numbers and kinds

of known problems with which the family was attempting to cope.1 In

addition the ESAP pupils were not to have had any previous school ex-

1 "Applies.- Lion for Federal Assistance for the Education of Children from low Income
Families, Title I of Public Law 89-109 Project Title - Early School Admissions 9 Project
1969-70"p Baltimore City Public Schools, June 3Ds. 1969 pp.
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perience in an ESAP class.

The "YEARLY FAMILY INCOME:"1 category percentages for the 1969-70

ESAP parents who responded to question number 27 on the Pupil Personal

History form were:

Yearly Family Income Percentage

Below $3,000 per year 44.7

$3,000 to $5,000 per year 45.8

Over $5,000 per year 9.5

Out of the 84] ESAP familieS, in which there ranged from one to thir-

teen siblings, the mean number of siblings for these ESAP pupils was 3.1.

Only '9% of the total ESAP families had no children other than their

ESAP pupil. These data suggest large family sizes and limited family

incomes for the ESAP participants. The mean "HIGHEST GRADE COMPLETED

BY MOTHER"2 was 10.1 and the mean "HIGHEST GRADE COMPLETED BY FATHER:"3

was 9.9. The percentage of highest educational levels attended or com-

pleted for mothers and fathers ranged frrm no school to some college

*and were:

Highest Educational Levels Percentage

Attended or Completed Mothers Fathers

No Schooling
Elementary School (Grades 1 to 6)

Secondary School (Grades 7 to 12)

College

0.1%
4.1%
93.5%
2.4%

1.2%
7.5%
86.9%
4.4%

In the case of 37 mothers and 146 fathers, educational information

was not available. From 971 different responses to "WHO IS THE MAIN

SUPPORT OF THE FAMILY"4, 35.2% of the ESAP families were dependent

on"DPW-Relief, Public Assistance, etc." In terms of the types of

I Source Documents, 1959-73 ?npil. Personal History

2 mid.
3 Ibid.
L. Ibid.

forms
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knJwn problems with which the ESAP parent had to cope, 24.6% of par-

ents were separated and 19.5% were single. A total of 50.4% of the

ESAP parents were raising their families alone. This total percent-

age includes widowed, single, separated and divorced categoriesJ

Available records indicate that 928 ESAP pupils were registered

during the 1969-70 school year with a loss of only 4% of the pupils

during the year. Reasons for such a loss included: 1) pupils moving

out of the city area in which ESAP centers were available, 2) pupils

being recommended for special outside services such as Keanedy Insti-

tute, 3) pupils leaving town, 4) lengthy illness and 5) pupils not

attending school on a regular basis due to apathy and disinterest on

the part of the parent(s).2 This type of parent(s) generally was not

able to respond to repeated home visits, letters, general education

about the program and about their child.

Describing Participants

'Race and Sex. Of the 928 ESAP pupils registered, 490 were girls

and 437 boys, while data were not available for one pupil. Table 6

presents the ESAP pupil data by race and sex. .The black to white ratio

was 3:1.
TABLE 6

RACE AND SEX DATA--1969-70 ESAP,

Race Sex Number of pupils* Percentage

Negro Female
Male

388
352

75

Other Female
Male

3
7

1

White Female

*Data not available for one Ea? rural
Source: Pupil, Personal Historr form, 1969-70

Tbia.

2 Faxly School usicn.Program, Central Office records, Bang 1969-7G.
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Attendance. Attendance data for the 1969-70 ESAP pupils in each

center compared favorably with attendance data for kindergarten pupils

in the same schools, even though ESAP pupils were one year younger.

Figure 3 represents the percent attendance in each ESAP school for

ESAP (four-year-olds) and for kindergarten (five-year-olds). Attend-

ance for both ESAP pupils and kindergarten pupils in all ESAP schools

generally varied between 80 and 90% for the year.
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(ESAP and Kindergwcten in ESAP Schools)

Home Background. Nine Pupil, Personal iiisloa./Tuestions were

examined to determine some of the home background characteristics

of the 1969-70 ESAP pupils. While 98% of the ESAP homes had tele-

vision sets, multiple answers received for question #43 indicated

the ESAP pupils preferred playing with toys, other children and

'54
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looking at books more than watching television. (See Table 7.) The

most popular television shows for these children were cartoons.

Printed materials used in the home included books, magazines and news-

papers. In 92% of the cases ESAP children were read to at home--mainly

by mothers md other siblings. The most usual form of travel for these

pupils was by car, bus and/or taxi. Approximately one quarter of these

children had experienced trips to the park and/or zoo prior to their

ESAP school year.

TABLE 7

SELECTED 1969-70 PUPIL PERSONAL HISTORY ITEMS--

PERCENT RESPONSES BY CATEGORY LISTED IN RANK ORDER

*43. WHAT DOES THIS CBILD LIKE TO DO
HEST IN BIS FREE TIME?

20% Play with toys 12% Draw, paint
19% Plew with other 10% Sing .

children 10% Dance i
ILI% Look at books 2% Other
13% Watch TV 1% No preference

*54.

55.

WHAT KIND OF =MID MAMMALS .ARE

USUALLY IN THE HOI,E1

35% Books
31% Magazines
31% Newspapers
1% Other
1% None

DOES .ANYONE READ TO THIS CHILD .ATHOME?

92% Yes
Etto No

59. Is THERE A LaEVISION 8w0 IN THE HOME?

98% Yes
2% No

60. WHAT DOES THIS CHILD ENJOY MOST ON TV?

4 /0 Cartoons Other
26% Children's Shows z Shows

11% Westtrns 2% No Preference
7% Educational TV 1% Not applicable

56. IF YES TO #55, WHO DOES THE READING.?

50% Mother 10% Grandparents

2 0 Older eiblings 25g. Both parents

0 Father 170 Other

6% Other members of family .

5% Not applicable

57. WHAT MIPS HAS ME CHILD T.AKEN?

27% Park
2 0 Zoo
1 0 .Amusement Park
1 0 Beach
1 0 Other States
1% Other Countries
1% Other
1% None

*58. HOW HAS HE TRAVELED?

31% Car
%Bcs.

2g
Tali

0 Truck
Le. Train
2% Boat
1% Airplane

Source: 1969-70 Pupil Personal Histaa forms, Bureau of Instructional Research

*These questions include multiple responseanswers.
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program. and School Background Data, For the purpose of this

evaluation, a "standard" control group was not available since the

ESAP is unique in the BCPS system. For comparative purposes, how-

ever, test results from the control pupils established during the

first three years of the ESAPiwere examined in relation to their

counterparts who received the ESAP during the same three years' time.

These results for control and experimental pupils are shown in Table 8,

and the experimental results appear also in Table 15 for examination

relative to the years 1967-1970. Since it was hypothesized that there

would be no significant differenc- between the uncorrelated means of

the Columbia Mental Maturity Scale (CMM) and Verbal Maturity Scale (VM)

pre-tests for 1963-1966 experimental and control groups, the two tailed

level of significance was applied. There were no significant differ-

ences found at the 0.05 level for either the CMM or the VM pre-test for

any of these three years. Five out of six post-test situations for the

-above groups were found to have significant differences between means

at the 0.01 level of significance (one tailed test). The hypothesis

in this case was that the ESAP would produce a positive difference.

The 1965-66 CMM post-test difference between means was not significant

at the 0.05 level but the data suggest the differences favored the

experimental group.

Tables9 through 13 exemplify the most clITTent background test

results which were available for.the on-going planning of the 1969-70

ESAP. These tests were administered citywide in May 1969. As in(i-

cated in Table 9 the kindergarten pupils in most schools reflected

1 Utider funcling,from the Ford. Faandation wad the Office of "Economic
1953-641 19614-659 1965-66

-BE)
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TABLE 9

PRIMARY MENTAL ABILITIES (K-1) RESULTS for PUPILS

ON ROLL IN GRADE 1, October 1969--

BASED ON KINDERGARTEN, MAY 1969 TESTIN(

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS

VERBAL IgANINC- PERCEPTUAL .211.1) NUMBER FACILITY SPATIAL MATIONS

SCROOL
MEER Raw Score 1 Ability Level Raw Score Ability Level Raw Score I Ability Level Raw Score I Ability Level

2A 10 2 9 2 71 2

L. 28 2 8 2 12 3 11 3

8 29 3 15 3 91 2 10 3

10 2 18 3 18 3 10 3

11 3 15 3 3 12 3

19 38 3 17 3 3 13 3

22 31- 3 15 3 13 3 3

26 33 3 15 3 13 3 12 3

27A .30 3 10 2 11 2 8 2

..- 3 15 3 12 3 11 3

66 35 3 17 3 15 3 16 3

86 32 3 15 3 12 3 11 3

95 314. 3 19 3 12 3 9 2

109A 29 3 8 2 11 2 8 2

112 32 3 15 3 3 13 3

122 38 3 3 16 3 13

139 33 3 15 3 13 3 12 3

159 .7) 3 13 3 12 3 12 3

225 3 3 10 2 10 3

238 25 2 3.4 3 9 2 8 2

240 38 3 15 3 18 3 11 3

243 35 3 16 3 3 13 3

13 13 14-
R. S.E. 33 -J

Key: Ability Level
3 Average for Baltimore City Public School Kiniergarten Pupils

2 Slightly below average for Baltimore City Public School Kindergarten Pupils

R.S.E. Publisher's Raw Score Equivalent to Mental Age 5-10
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an average BCPS ability level on the primary Mental Abilities subtests.

Pupils in grade one, however, demonstrated below average BCPS ability

levels generally on the Verbal Meaning and the Number Facility sub-

tests. In the Spatial Relations subtest, more schools demonstrated

a below average ability level in grade one than had been bi,,wn by

the same schools at the kindergarten level. (See Table 10.) These

data seem to add strength to the opinion that the gap between dis-

advantaged pupils and non-disadvantaged pupils widens as pupils as-

cend the grade ladder. Results on the Otis Lennon Mental Ability

Test (See Table 11, p. 48.) for the 1969 grade one pupils on roll in

grade 2, October 1969 fluctuate, but all schools fell below the 50th

I.Q. percentile rank for the nation. Table 12, page 49, depicts the

1969 grade 2 Otis Lennon results for pupils on roll in grade 3, Octo-

ber 1969. In 14 otrPOf the 22 ESAP schools, the national I.Q. per-

centile ranks fell within the first quartile as opposed to 11 schools

at the grade one level which fell within the first quartile. Table 13,

page 50, gives raw score school means and their conversion to grade

equivalents and to national percentile ranks for the j_aiaLtatu

Profiles (PRP-Level 1) administered citywide to RCPS grade tvso pupils

in May 1969. It should be noted that thislevel 1 PRP "...is a diag-

nostic battery of 5 tests designed to evaluate pupil progress in read-

ing at the end of the first year of instructicn."1 Since a test

planned for pupils at the end of grade one was actually administered

at the end of grAe two, a sizeable grade equivalent deficit existed

1 James B. Stroud., Albert Ii. Zieronyam.s., Pnal Melkee, Teach=°s Matinal, Primax7 Iteading

Profiles Level 19 Horznton Cempany, tbston, 1968, p. 1.
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TABLE 10

PRIMARY MENTAL ABILITIES (K-1) RESULTS for PUPILS

ON ROLL in GRADE 2, October 1969--

BASED ON GRADE 1, MAY 1969 TESTING

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS

SCHOOL
NUMBER

2A 33 2

4 35 2

8 35 2

10 Yl- 1

11 33 2

19 37 3

22 35 2

26 35 2

27A 33 2

32 35 2

66 38 3

86 32 2

95 35 2

109A 34 2

112 35 2

122 % 2

139 35 2

159 34 2

225 37 3

238 35 2

.2140 35 2

243 38 3

B.S.E.

Raw

vaBAL MEANING

score Ability Level

140

PEWEe2UAL SEM I

IITYA3ER FACILITY

1

Raw Score1 Ability 'Level Paw Score, Ability Level

20 3

17 2

21 3

20 3

19 3

20 3

19 3

19 3

19 3

21 3

22 3

17 2

19 3

19 3

19 3

21 3

21 3

19 3

20 3

21 3

21 3

22 3

19

16 2

18 2'

18 2
1

16 1 2

17. 1
2

19 I
2

19 2

19 2
1

18 2

18

20 1

12
1

18

17 2

19 1 2

19 I 2

1

1

19 2

18 1

19 I 2

19 1 2
1

21 I 3

201 3

19

VATIAL RELATIONS

Revd Score Ability Level

14 2

16 3

15 2

114. 2

17 3

17 3

18 3

15 2

2

18 3

2

3

1 13 2

2 14 2

12

16

13

17

15

17

16

18

20

1

3

2

3

2

3

3

3

3

Key.: Ability Level
3 Average .for Bel timore City Public SchoolGrade Ono Pupils
2 Slightly below average for Baltimore City Public School Grade Ona Pupils
1 Belim average for Baltimore City Public School Grade One Pupils

B.S.E. . Publisher's Haw Score Equivalent to Mental Age 6-109 average age at which pupils were
tested.
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even before the test was administered. In addition to this deficit,

grade 2 pupils in the 22 ESAP schools demonstrated a further grade

equivalent deficit range from six months to one year and five months.

It was hoped that the 1969-70 ESAP would contribute individual, struc-

tured learning experiences which would help to reverse the widening

education gap for pupils as they progress in the elementary grades.

Measuring Changes

Pre- and post-test measures were administered by educational

psychologists from the BCPS Individual Testing service in October,

1969 and May 1970 respectively w-th the Columbia Mental Maturity

Scale (CMM) and the Verbal Maturity Scale (VM). These measures re-

late to the fifth objective found on page 35 which states that ESAP

pupils would be enabled "...to develop skills in language and com-

munication, cognition, perception, motor-sensory control...". During

May 1970, two additional standardized tests were administered to a

post-test sample of ESAP pupils. These tests were the Stanford-Binet

(S-B) short form and the Illinois Test of Psycholinguistic Abilities

(ITPA). Both the S-B and the ITPA were added to the testing program

for the dual purpose of making more information available to the ESAP

staff for individualizing instruction and to the Bureau of Instruc-

tional Research for relating to published research findings.

Longitudinal changes were examined also, for full-year 1967-68

ESAP pupils Who attended kindergarten (1968-69) and grade cne (1969-70)

in an ESAP school. Non-.ESAP pupils studied comprised the group of

1968-69 kindergarten and 1969-70 grade one children in the ESAP
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schools who did not have a full-yea-r of an ESAP program in 1967-68--

in effect a "control" group. For the next wave there was another

longitudinal change study involving pupils with a full-year ESAP in

1968-69 followed in 1969-70 by kindergarten in an ESAP school. Those

enrolled in kindergarten in 1969-70 in ESAP schools but without a

1968-69 ESAP background constituted the "control" group. Therefore,

the non-ESAP groups included all types of experiential backgrounds

ranging from no previous school experience to perhaps a pre-school

experience other than ESAP. These data suggest strengths and/or

weaknesses of the ESAP on a lorgitudinal basis which might allow for

future program modifications.

Data Presentation, Analysis, and Findings

To depict a more clear picture of the status and progress being

made by ESAP pupils, present and past, the discussion does not follow

the breakdown suggested by the Guide for Authors--presenting data,

analyzing data and reporting findings separately. Rather, the dis-

cussion centers around one subject component or time component as a

complete unit.

1969-70 ESAP Test Results. During the 1969-70 ESAP, pre- and

post-test data were available for an approximate 10% sample of the

total ESAP population. The schools were arranged'in numeric order

and the 1969-70 ESAP pupils were arranged alphabetically within

school. These pupils were assigned a number in serial order.

Sample numbers were then chosen from a table of random numbers and

65
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the appropriate 10% ESAP sample pupils were drawn from the total group.

Data for the 88 sample pupils tested with the Columbia Mental Maturity

Scale (CMM) and the Verbal Maturity Scale (VM) are shown in Table 14.

Gain scores for the 1969-70 CMM and VM respectively were 15.81 and

14.42. For the 1967-68 ESAP pupils a gain score from the VM pre-test

and post-test was 14.00 with a sample of 80 out of 710 ESAP pupils.1

TABLE 14

1969-70 SAMPLE ESAP PRE-TEST AND POST-TEST RESULTS
for the

COLUMBIA MENTAL MATURITY SCALE AND TSE VERBAL MATURITY SCALE

1969-70 CMM vm

PRE-TEST ..I_1..

88 88

X 19.65 22.69
S.D. 11.95 10.31

POST-YEST 4-7.

88 88
x 35.46 37.11

S.D. 11.87 11.22

Table 15 shows the trend of available CMM and VM test results for

the ESAP from 1963-1970. It should be noted that results for con-

trol pupils were discussed on page 43 and were found not to be sig-

nificantly different from the ESAP pupils on the pre-test for the

years 1963-1966.2 In addition to the CMM and VM, as mentioned on

page 51, the 1969-70 post-test sample received the short form of the

Stanford-Binet (S-B) and the Illinois Test of Psycholinguistic

Abilities (ITPA). These Spring 1970 test results for the sample

ESAP pupils showed a mean S-B I.Q. of 94.35 and a mean ITPA I.Q. of

94.0. The mean age of these pupils was 5,0 years.

1 Computed in Bureau of Instractiomal Research for 1969-70 Evaluations
2 Further comparisons with prevloas years were mot feasible dna to differences in

selecting ESAP populations.
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Longitudinal Study--Wave One, 1967-70. Two longitudinal studies

have been pursued for this 1969-70 evaluation. The first of these studies

will be referred to as Wave One. The wave includes pupils who received

a full year of the 1967-68 ESAP, kindergaTten in 1968-69 and grade one in

1969-70. As mentioned on p. 52 in this text, a standard control group was

not available for this longitudinal study. In lieu of this, the compari-

son group includes all pupils in the 1967-68 ESAP schools who did not

receive the ESAP but who did attend kindergarten in an ESAP school in

1968-69. The non-ESAP comparison pupils came

fined experiential backgrounds prior to their

from a variety of unde-

entrance in the 1968-6P

BCPS kindergarten program. Table 16 presents pretest PMA data for a

voluntary sample of ESAP schools. Eleven out of seventeen ESAP schools

participated in this fall 1968 PMA test session. In all PMA subtests,

the ESAP pupil means were significantly different from the non-ESAP

pupil means at the 0.05 level. In the case of the subtests, Verbal Mean-

ing and Perceptual Speed, the ESAP means were significantly higher at

the 0.01 level. The May 1969 and the May 1970 citywide PMA test re-

sults also found in Table 16, for the seventeen ESAP schools show that

there was a significant difference at the 0.01 level in favor of the

ESAP pupils. There was no significant difference between the 1967-68

ESAP pupils who were in'the longitudinal study Wave One and those who

study either on the CMM or the VM as indicated inwere not in the

Table 17. These data verify the ',fact

to.be

that ESAP pupilS 'who happened.

in the longitudinal study were not different from other ESAP

pupilS in the year 1967-6 remeMberedAthat.ESAPPuPi4s were



TABLE 16

LONGITUDINAL STUDY--WAVE ONE, 1967-701

Significance of Difference Between Uncorrelated Means for the Subtosts of the

Primary Mental Abilities Test Administered to ESAP and Non-ESAP Pupils

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS

VIIIrl'ItE1111Pg PercaPT1=1 illgirr W.lay SWIlal-TRAkgrs

KINDERGARTEN. X
a

Fall 19682 am
aan,

I'

287 ' 587
1

26.29 124.64
1

6.76 7.27
0.39971 0.3003
0,50 :

3.30**1
1

287 587

11.48 9.94

6.21 5.62

0.3672 0.2321

0.43
3.55**

287 587
8.44 7 63
4.79 5.23
0.2832j 0.2161
0.36 I

2.28*

287 587
8.55 7.82
4.38 i 4.85
0.2589 0.2003

0.33
2.23*

N

KINDERGARTEN 7
2 a

May 1969' am

Cram

2

i

;

465 1 1100

3J.44 .31.75

7.25 : 7.79
0.33651 0.2349
0.41 :

4.12**1
'

465 1100

15.86 114.49
5.74 i

6.04

0.2664 0,7821

0.32
4.25** I

465 1100

13.80 12.24

7.15 6.44

0.3319 0.1942

0.38
4.06**

465 1100
11.92 11.04

5.06 5.24
0.23491 0.1580
0.28
3.11**

N
GRADE ONE 7

a

May 19703 am

qb
1

i

1

465 1 1100
38.41 ;36.46

6.03 : 6.99

0.2799; 0.2108
0.35 !

5.57**1
1

J

465 1100

21.60 20.64

4.74 5.22
0.2200 I 0.1574

0.27
3.55**

465 1100
20.12 18.86
4.75 a 5.23
0.22051 0.1577

0.27
4.65**1

!

465 11100

17.11 ;16.48

4.18 a 4.58
0.1940! 0.1381
0.24 i

2.65";
I

1
Wave One includes ESAP pupils who received the ESAP in 1967-689 kindergarten in 1968.69 and. Grade One

1969-70. These pupils are compared with NON-ESAP pupils from the same schools who had. a kindergarten experience

in 1968-69 and a grade one experience in 1969-70.
2 Voluntary PMA, Testing in which 11 ESAP schinols were tested.

3 Citywide PMA. Testing in which 17 ESAP schools were tested;

* *

Key: N total number of pupils

a . standard devi.ation
am . standard error of the- meaa
Cam 1. standard errdr of difference of

=correlated means
7 . ratio for a differenpe between means

to test significance

Significant at the 0.01 level

* Significant .at the.0.05 level
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TABLE 17

SIGNIFICANCE OF DIFFERENCE BETWEEN UNCORRELATED MEANS ON THE COLUMBIA

MENTAL MATURITY SCALE AND VERBAL MATURITY SCALE FOR THE 1967-68

ESAP- PUPILS IN WAVE ONE AND THE ESAP PUPILS NOT IN WAVE ONE

, COLUMBIA MENTAL MATURITY SCALE VERBAL JAATURTTY SCALE

ESAP Pupils
in Wave One

FESAP Pnpils me
c in Wave One

ESAP Pupils
in Wave One

465

18.86

10.97

0.5092

0.98

0.62

I

I

;

I

1

1

1

I

i

i

1

1

I

1

t

1

1

1

ESAP Pupils NOT
in Wave One

183

18.25

11.33

0.8398

ESAP

1967-68

-I

am

0 am

467

15.75

11.08

0.5143

1.02

t

t
183

i

1

i 15.96
1

i

1
11.91

1

i

0.8828
I

1

1

1

1 0.21

Key: N . total number of pupils
mean

- standard deviation
standard error of the mean

Cram standard error of difference-of =correlated means
"ra,tio for a difference between means to test signikicance

selected from the most economically and educationally deprived families.

If one can assume, then, that these pupils began with a handicap more

marked than other area children, the significant differences between

the ESAP and non-ESAP in the 1968-69 Kindergarten and the 1969-70 Grade

One strongly defend the long-term advantages of the ESAP. It is inter-

.

esing to note, the results of "new" mipils who appeared in ESAP schools

in the 1969-70 Grade One but who were not ill ESAP sChools in the 1968-

69 Kindergarten,. ese new" Grade One pupils had siznificantly lower

PMA means at _the -0. 01 level than either Grade One ESAP pupils or Grade

One non-ESAP pupils. (See Table ese marked differences may



be due to a variety of causes, such as non-attendance at kindergarten

or immigration from without the city. They merit careful attention

as they may point to the emergence of new areas of deprivation.

TABLE 18

COMPARISON OF THE SIGNIFICANCE OF DIFFERENCES BETWEEN UNCORRELATED PMA

MEANS FOR "NEW" 1969-70 GRADE ONE PUPILS WITH GRADE ONE ESAP

AND GRADE ONE NON-ESAP PUPILS FOR THE SAME YEAR

N.

-PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS

_YerbalJkaning_t_Eexceptual
"NW" ESAP

Speed
"RN" 1- ESAP

Number Facility__ Spatial Relations
"Kw. ; Es Ap TSIEW" ESAU

326 465 326 I 465 326 1 465 326 i
465

GRADE ONE I 33.98 38.41 18.97 :21.60 17.63 120.12 14.71 17.11

a 7.88 6.03 6.24 4.74 5.82 1 4.75 5.56 4.18

1969-70 am 0.4371i 0.2799 0.3461 0.2200 0.3228; 0.2205 0.3084 0.1940

adm 0.52 0.41 0.39
1

0.36

z 8.54** 6.41**
i

1---

' 11' NON-ESAP "NM" NON-ESAP '101" , NON-ESAP "NEW" NON-ESAP

1

N 326 1100 326 1100 326 11100 326 1100

GRADE ONE Y 33.98 36.46 18.97 1
20.64 17.63 118.86 14.71 i 16.48

a 7.88 6.99 6.24 5.22 i 5.23 5.56 4.58

1969-70 am 0.4371 0.2108 0.3461 0.1574

.5.82
0.32281 0.1577 0.3084 0.1381

oftra 0;49 0.38 i
0..36 1

0.34

7 5.11** 4.39** 1 3.43**
1

5.24**

**significant at the 0.01 level

Key: N total ni3mber of pupils
mean

a standard deviation

standard error of the mean

a ika standard error of d.ifference of =correlated means

z ratio for a difference between means to test significan.

significance

Longitudinal Study--Wave Two 1968-70. Wave Two of the longitudinal

studies consisted of Pupils with a full year of the ESAP in 1968-69 and

a BCPS kindergarten experience in 1969-70. Again these ESAP pupils will

be compared with 1969-70 kindergarten pupils who did not'have a 'full

,
year.ef the1bSAP Table.19-ShOws,that

,higher means than the non-ESAP pupils

the ESAP pupils thad significantly

e PA subtests
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tered citywide in May 1970. The means of 16.72 (CMM) and 19.65 (VM)

for the 485 ESAP pup3ls who were followed in the longitudinal Wave

Two were compared with the statistically computed means1 of 16.79 (CMM)

and 19.35 (VM) for the 326 ESAP pupils who were not in the longitudi-

nal sample Wave Two. Since these means were nearly the same and there

seemed to be no bias for either group, further calculations were not

done for that phase.

TABLE 19

LONGITUDINAL STUDY--WAVE TWO, 1968-70a

Significance of Difference Between Uncorrelated Means for the Subtests of the

Primary Mental Abilities Test Administered to ESAP and Non-ESAP Pupils

Kindergarten ;7
a

May 1970" qr

aam

PRIMARY MENTAL ABILITIES TEST (K-1)-SUBTESTS

Verbal Meaning
Is Ur- ;Non-ESAP

485 1201

33.02 ;32.01

7.64 7.43

0.3472k 0.2144

0.41

2.48*1

Perceptual Speed Number Facilit, S atial Relations

Ese Non-ESAP ESAP INon-E on-Eal5-7

485 1 1201

14.91 13.6?

5.72 6.14

0.2600 0.1772

0.31

3.94**

485 1201

13.95 13.26
6.55 6.37
0.29771 0.1838

0.35
1.97*

485 1201

12.15 11.37

5.06 5.31 1

0.2300 0.1532 ?

0.28
2.82**'

a Wave Two inclmies ESAP pupils who received the ESAP in 1968-69 and kindergarten in 1969770. The pupils

are compared with non-ESAP pupils from the same schools who bad a. kindergarten experience in 19409-70.

b Citywide PM& testing inwhich 20 ESAP schools were tested.

Key: N a total nmsher of pupils
X . mean
a- standard deviation

significant at the 0.05 level
am ...standard error of the mean

* * significant at the 0.01 level

a am `. standard. error of difference of uncorrelated

means
. ratio for a difference between means

to test significance

I' Plea11,S were available fdr the total ESAP population and the Jae group in Wave Two.

For the FSAP grop who left Ese schoOle for'icindergartenf the means were computed. by
142 litJAN1 +72, - 1111.1f..

N2
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1969-70 Regression Analysis Replication. The 1967-68 ESAP evalu-

ationl presented a regression analysis of post-VM scores on pre-VM

scores. In replicating this statistica: technique, Figure 4 shows

60
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the scatter plot of pre-VM and post-VM scores, the regression line and

the lines for one standard error.of estimate. Contrary to the,earlier

findings, the 1969-70 ESAP sample pupils, percentagewise, generally

achieved more than was expected although there seemed to be no partic-

ular pattern to the mid-range pre-VM 'group.1 By relating predicted

results to selected items on the Pupil_Personal History forms, the

1967-68 evaluation attempted to determine whether ESAP sample pupils

"...who gained less than expected could be differentiated (on any of

the history...items) from children who gained more than expected."2

A residual 1969-70 VM gain score was computed by subtracting each ESAP

pupil's predicted score from his actual post-VM score. 56.7% of the

1969-70 ESAP sample pupils demonstrated positive residual scores and

43.2% ESAP sample pupils had negative residual scores. Seven of the

negative reSidual scores, however, were very large, showing that these

seven pupils achieved 13 to 18 points below scores predicted from pre-

test levels. Table 20 shows the 1969-70 ESAP sample pupil PPH responses

to the eleven selected PPH items from the 1967-68 evaluation.3 These

data are grouped according to "above", meaning pupils who had positive

residUal scores:ahd "below" meaning pupils who had negative residual

'scores. The number of responses pet category as well as the per,centages

are shown. Following the 1967-68 criteria for selection of the PPH

...a difference of ten pertentage points on some category or

_1 The 1967-68 study indicated tbat the pupils irito scored on the pre-VM in the mid-range
did better on the post-test, on the average, itham. expected..

Evalua,V.on of-ESEA:Title I Projects for Tr 1968, Early School Adrussions 1967-68. an

Early ,SMol,adrals'iTons 9 .1.39 Science tiesea7'fa'Aepociatest Uctoper .I.56a9 9-1:7

-1pp.



COMPARISON OF ABOVE AND BELOW REGRESSION LINE GRUUPS(FROM 1969-70 E5AP
RANDOM SAMPLE)ON SELECTED PUPIL PERSONAL HISTORY ITEMS

Above Below

PUPIL PERSONAL HISTORY QUESTIONS f

MARITAL STATUS OF MOTHER:
Married
Wid.owed
Single
Separated
Divorced
No Response

'
I

26 1 53.1
0 I 0

12 24.5
8 1 .3I 6
2 1 4.1
1 ; 2.0

13
0
9
13

1 i

1

35.1
0

24.3
35.1
2.7
2.7

i. MOTHER'S OCCUPATION:
Housewife
Employed-occupation unknown
Currently nnemployed
skilled
Unskilled
No Response

i

t

26 1 53.1
2 I 4.1
5 r 10.2
5 1 10.2
7 I 14.3
4 I 8.2

20
0
2
7
5
3 I

54.1
0
5.4

18.9
13.5
8.1
__--

9. HIGHEST GRADE COMPLETED BY MOTHER:
Gracie 04
Grade 06
Grade 07
Grade 08
Graxie 09
Grade 10
Grade 11
Graxie 12

.

Grade 13
Grade 14
No Response

1

1 1 2.0
1 1 2.0
1 1 2.0
1 1 2.0
7 14. 3

10 20.4
8 16.3

16 32.721 4-.1ii 2.0
1 2.0

0
0
0
8
6
5

10
6
0
0
2

0
0
0

21.6
16.2
13.3
27.0

i 16.2
0
0
5.4

0 .

.

WHO IS THE MAIN SUPPORT OF THE FAMILY?
Mother, 9 Stepmother, Foster Mother
Father, Stepfather, Foster Father
Both Parents -

DIV - Relief, Public Assistaace 9 etc.
Social Sec-arity or Pyrs.,5ion
Relative or Guard.ian(s)
Probation 1'one3r
Other
No Response

9 18.4
24 49.0
3 6.1

10 I 20.4
1 I 2.0
0 1 0
1 1 2.0
1 , 2.0
0 0

11
8
1

15
0
0
0
1
1

29.7
21.6
2.7

40.5
0
0

I 0
I 2.7
I 207

!it. WHAT IS RELATIONSHIP OF MALE HEAD-OF-HOUSEHOLD TO CHILD?
None or Not Applicable
Natural Father
Stepfather
Grandfather
Uncle
BoarderFoster Father or Adopted Father
Giaardian
Other
No Response

14 28.6
24 49.0
2 1 4.1
4. 1 8.2
0 i 0
0 i 0
0 ' 0
0 1 0
0 1 0
5 ' 10.2

1

I

9
12
0
0
2
0
0

12

1

. 24.'2
, 32.4
, 0
1 0
, 5.1-1.
1 0

0

I 32.4
s

11115:50.3
3 . ADULT MALES LIVING IN THE HOUSEHOLD OF THIS CHILD:

None
Natural Father
Stepfather
Granafather
Male' CeueinMale Boarder ..

Ofhe'r
No Response

I.

16 I 31..4
25 f 49.0
1 2.0

s 7.8,
5.9'

I 2.0
I Ch

0

210
9
1
0

- 4
0
0

2
3.

1

,23.1
i 2.6
1 0
'110.5

1 0
1 0
,

1 5.3
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TABLE 20 (continued)

PUPIL PERSONAL HISTORY QUESTIONS

Above Below

1

*43. WHAT DOES THIS CHILD LIKE TO DO IN HIS FREE TIME?
No Preference
Play. with Toys
Watch TV
Play with Other Children
Look at Books
Draw, Paint
Sing
Dance
Other

3
29y
24
20
18
16
2

1.8-
17.6
13.9
18 2
14.5
12.1

I 10.0
9.7
1.2

;

0 : 0
27 ; 20.3
16 I 12.0
22 116.5
21 115.8
15 111.3
14 110.5
15 ;11.3
3 i 2.3

*44. WITH WHOM DOES THIS CHILD USUALLY PLAY?
Neig,hborlopod Children
BrotheT(q)
Sisters)

' Mother
Father,
Ccusin(s)
No One
Other Relative
Other

39
25
27
14
9
7
0
7
2

33.0
19.2
20.8
10.8
6.9
5.4
0

I 5.4
1.5

26 28.3
25 27.2
21 22.8
10 10.9

1 3.3
41 I.6 3
0 1 0
2 1 2.2
1 1 1.1

45. HOW LONG HAS FAMILY LIVED AT PRESENT ADDRESS?
One Year or Less
2 Years . .

3 Years
4 Years
5 Years or More

ll

5
10
11

34.7
12.2
10.2
20.4

I 22.4

13
3 8.1
9 24.3
3 8.1
9 24.3

59. IS THERE A TELEVISION SET IN THE HOME?1
Yes
No
No Response

47
1
1

95.9
2.0
2.0

35 1914.6
1 2.7
1 2.7

---1-----

0 1 0
0 0
29 142.6
16 123.5
10 114. 7
2 2.9
2 : 2.9
4
5 7.4

.

*60.

.

WHAT DOES THIS CHILD ENJOY MOST ON T.V.?1
Not Applicable
Urachown
Cartoons
Children' s Shows
Westerais
Ctaiz Saws
Educational TV
No Preference
Other .

0
0
44
31
12
4
8
1
9

0
0

110.4
28.4
11.0
3.7
7.3
0.9
8.2

64. DOES THIS CHILD WET BED22
Yes
No
No Response

7
140

2

I 14.3
81.6
4..1

.,

4 10.8
28 75.7
5 13.5

65 .

t

.DOESTHIS CHILD WET CLGTHES?2
Yes
No

..,

Xo,RespOnse
:. ,

3 6.1
.911..8 ':

.2..0. .

.

'31.::, 83.8

5 13.5

* These vestions ir-cluded nu1tip1e response answer

Source: 1969-73 Pcrpil Personal astcrY Bureanforms,

431:196768., qestioxis appeared. as parts of one question.

2 IA 1967-689 these to questions appeared..as parts of one quesizon.,
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some combination of categories within an item..."1 the factors which

differentiated in favor of the "above" group in 1969-70 included:

1) the marital status of the mother was married, 2) the highest grade

completed by the mother was grade 12, 3) the natural father was the

main support of the family and lived at home, 4) the family lived at

their present address four years. The 1967-68 "above" differentiating

data included the facts that the mother did not work outside the home,

had completed ten or more years of schooling and was separated Or

divorced. The presence in the house of the natural father tended to

differentiate postively if he paid attention to the child.2 While

this technique may not have been statistically sophisticated, the

1969-70 data suggest that the earlier results were not able to be

replicated in terms of defining PPH items which might have predictive

values in relation to pupil achievement.

1969-70 Health ComponentMedical. The first objective, mentioned

on page 34, relates to focusing attention on complete ESAP health needs.

These health services were coordinated by Dr. John Saratsiotis, Direc-

tor, Bureau of School Hygiene, Baltimore City Health Department. In

1969-70, 97.5% of the ESAP pupils received health examinations. Table

21 presents mean height, weight, and microhematocrit figures by school .

The 1969-70 total N, mean and standard deviation for ali schools is

noted in Table 22, p. 66. In addition, similar statistics are presented

for the years 1963-66 and 1968-69. It is interesting ,t at these statis-

tics seem to have remained relatively 'stable over t

1 Pralvation` of MU Title I Pro eet for Fr 1968, 22., oi .
2 rbia.

althoPih'
-
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TABLE 21

1969-70 ESAP HEALTH EXAMINATION RESULTS BY SCHOOL

FOR THE HEIGHT, WEIGHT AND MICROHEMATOCRIT CATEGORIES

SCHOOL

NUMBER

2A

4

8

10

11

19

22

26

27A

32

66

e6

95

109A

112

122

139

159

225

233*

240

243

HEIGHT WEIGHT

a a

39 41.19 2.55 39 35. 88 4. 38

78 40.54 4.24 78 40.14 6.33

33
1

39.58 2. 35 35.42 4148

38 40.56 1.98 33 37.77 6.44

39 41.10 2.20 39 37.94 5.55

.74 41.07 2.12 74 37.74 5.01

%. I 40.55 1.67 %.58 5.25

33 41.52 1.82 38 38.10 6.14.1

39 I 41.53 2.33 39 j 38. 74 5.14

25 40.76 1.73 25 37.13 I 5.13

26 41. 32 2.0.5 26 I 39.12 5.80

41 I 41.56 1.96 41 39.69 8.12

55 41.73 1.83. 56 I 39. 08 4.87

27 41. 41 1. 73 27 38.63 1 4. 34

38 I 41.83 2.03 38 I 38.99 5.89

33 41.26 3.07 33 i 39.22 4.43

38 140.87 2.12 38 37.69 5.02

40 40.95 1. 74 43 37.03 4.45

37 4099 1.61 37 33.22 4.62

33 40.17 1.95 30 4 3580 4.66

37 40.18 2.68 38 35.11 4.67

28, 41.23. 28 38.02 . 4.06

Source): Health Examination forms, 1969-70

X total number of pupils -

a standard clevi.atiln

MICROHEMATOCRIT

140 35.75 u 2.92

71 35.99 I 2.20

28 2.42

33 i 36. 71 3.52

34 34.63 3.02

73 35.71 2.10

35 35.74 1.94

39 3303 3.60

31 35. 51. 3.18

25 i 35.62 2. ao

23 35.17 I 3.10

41 35.22 3.47

.58 35.16 3.80

27 34. 40 1 3. 31.

31 33.56 3.74

27 I 37.23 2.83

37 33.93 I 2.65

38 35.0 3 1 3.44

33 35.50 2.68

24 33.46 3. 74

35 35.74 2.61

25 35.92 I 2.83.

Bureau of Instructional Research
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the earliest groups appear to be somewhat smaller. This may be because

they were examined earlier in the year.

TABLE 22

SUMARY STATISTICS OF SELECTED HEALTH EXAMINATION DATA

FOR THE 196970, 1968-69 AND THE 1963-66 ESAP

1969-70* 1968-69** 1963-66***

863 825 773

HEIGHT A 41.00 41.22 40.22

a 2.40 1.73 2.13

865 823 774

WEIGHT 3: 38.12 38.18 35.49

5.44 5.51 4.68

810 745 768

MICROHEMATOCRIT X 35.40 35.31 35.97

a 3.19 3.54 3.22

861 801 773

HEAD CIRCUMFERENCE X 50.43 50.50 49.63

a 1.58 1.60 2.14

*IT,..Alth Examination forms, 1969-70, 14-trean of Instructional Research

**23ErfE lbmminatmon forms_, 196o-69, .-3vrce,a of Instructional Research

***rsTa-u. 1.1.141 Jan B. Seratkotis am& Orlando F. ammo. PhD., "Appraising the

Realth of Cblturally-Deprived Children", Ame.ticar Journal of Clinical Nutrition, Vol. 20,

No. 10, October, 19t7, p. 1088.

Baltimore City Health Department records documert that 799 ESAP

pupils were screened for hearing problems through an Audiometric Pure'

Tone Sweep Test. Of this number, 57 pupils were referred to specialty

clinics due to some form of hearing impairment. (Nat of 685 ESAP pupils

screened for:VisUal Aduity idth 'Chart, 32 pu 3.1Ss'.Wer.referred
.

,

o specialty. clini.cs for Vi Sion pioblems. - Table .repreienti the

Baltimore v Health Department statistics J.or me Ica re errals inVolv-
,

ing-the f°1191"1,1 :d00:dOrratiOn 0 de ects 0 19 ESAP- upi
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TABLE 23

MEDICAL REFERRAL FOR FOLLOW-UP AND CORRECTION OF DEFECTS

OF 1969-70 ESAP PUPILS

Type oi!M[edicel
Referrals

RuMber of
Referrals

Number
Corrected

Nudber Under
Treatment

Nudber Lost.
To Followup
(Appts. Net Kept)

Iow-Microhemabocrit
Ears, Nose, Throat
Heart Mummers
Frdocrim.e
Skin
Orthopedic
Other Pathology'

29
/
2
1
1
2
0

-

1

TCCAL I 43 18 17 13.

Source: Medical Referrala for FollOwap and-COrraction. of:Defects, Bureau of

School Hygiene, Bal kimore City- Healt4Tegzi,rtment -

From the ESAP Health Exmination form questions number 23 and 24,

Urine Test for Albumin and Sugar respectively, 18.2% of the 1969-70 ESAP

pupils tested had positive results for albumin and 12.6 of the ESAP pu-

pils tested showed positive results for sugar. There were 13 pupils out

of 824 ESAP pupils tested with the Tuberculin Skin Test who had positive

results).

As shown in Table 24 _Provident Comprehensive Neighborhood Health

TABLE 24

SUMMARY OF ESAP PHYSICAL EXAMINATIONS FOR SCHOOL NUMBER 122

..-

Session
Totall
SchOnled

Date cif
Ibqua

frbildren
Examined"

:SCREENING. 'IMMUNIZATION.
f. r-

. Tine iECTJUA:
; 11-004. .1qeed 470.-qPnlza,"

CoMp1ete1 l,p0Oater tion itatus -

A.M.
P.M.

. ....

..:AL16

Zo
122

. ,

lip wr
-12 'g/..?31
.. .....

26 , i 20 '; 26
20 1'20 1 20
.. .,.... ........

... 'Z40

. % . ..

... .-th i

23. 11'7 ;
:

..
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Center, responsible for the health services at School #122 summarized

its ESAP physical examinations.

1969-70 Health Component--Dental. Records from the Baltimore

City Health Department, Bureau of Dental Care, indicated that 826

ESAP pupils were screened for dental defects during 1969-70. Of

this number, 319 were found in need of reparative dental care. Sub-

sequently 230 received the needed dental care in whole or in part.

Seventy ESAP pupils in Schools 22 and #109A received dental screening

from the University of Maryland Community Pediatric Center and the

Comprehensive Care Project (609) for children and youth conducted by

The Johns Hopkins Hospital. Records for these 70 ESAP pupils were

not available to the Bureau of Dental Care. ESAP pupils enrolled in

Schools #27A did not receive dental service. The City Hospitals'

Children and Youth projects performed with outstanding effectiveness

with 100% of the ESAP pupils screened at School #240. These pupils

were followed up within limits imposed by enrollment fluctuation.1

1969-70 Health Component--Psychological.2 Psychological refer-

:rals froM eight ESAP schools for the 1969-70 ESAP pupils numbered

eighteen. Under the guidance of Dr. Taghlia'Modaressi, consulting

Child Psychiatrist, both ESAP pupils With problems 'and their parents

received psychiatric screening 'and/or services. Some cases were re-
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administration. Psychological services fol. other ESAP schools were

handled by the Division of Special Services for Pupils, Baltimore City

Public Schools.

Nutrition Services, 1969-70. The third ESAP goal listed on

p. 34 involves providing "...for the nutritional needs of children..."

During the 1969-70 ESAP, a total of $72,000 was spent for daily hot

balanced lunches for all ESAP pupils.1 The lunch costs were $0.70

per child. The nutritional services were planned and implemented by

the Cafeteria Division of the Baltimore City Public Schools. Appendix

F shows the ESAP cycle'menus and their operational dates for the 1969-70

school year. Food was prepared in cafeterias within the schools and

was delivered.by a satellite delivery service to the ESAP classroom.

Teachers and aides ate lunch with their ESAP pupils in order to pro-

vide an "...opportunity for learning experiences for children and

parents concerning variety in food selection and preparation desir-

able eating habits, relationship of diet to growth and appropriate

topics for mealtime conversations."2

Speech Improvement Services. .A part-time speech therapis-0

was available for selected 1969-70 ESAP schools "To concentrate on

problems related to speech improvement and provide.therapeutic and

correctional measures in individual and,group sessions. 4 _The thera-
:, ..-

pist provided services dealing wi.th problems of artiCulation delayed

1 Baltimore. City P4bli,,c Scho Ols, Federal Progra0,,s AdministrAtiOnt.teily,AdmissiOns,* 3.5-7),
awl ReVidion,i '.. Ali13-094.i*.-E..- ''-: -

. :4A- A-lic,a-Eion fiii; Fed.eral-AssietatiCe -, for .rancation of':p ,

, .

Title .1 o ,Tobiic laif(.§.9,7 O. 3-ro-'ebt Title y,Sc....pol AdMissio
idn4 Ind6Pie :Families,

..,

CitY Pa_ 1,43:i3.geli60.1,*0.- k 9' .v4104.: . ,

.

3 'Sae line 'llaf,,, et entitl 7E1'4.17 Admissioni; ev-fs161.?§1362L011
Aipoicli*,:e "

',,,..?4,.: ' of-till4r1'
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language and voice. Table 25 shows the 1969-70 ESAP schools which

received services from the part-time speech therapist, the kinds of

defects identified, the severity of the identified defects and addi-

tional comments. ESAP pupils who were actively receiving speech

therapy were listed as "active" and those who would receive such

therapy as the schedule permitted were considered 'waiting list".

The major active cases dealt with articulation problems.

TABLE '25 '

1969-70 SPEECH IMPROVEMENT SERVICES FOR SELECTED ESAP.SCHOOLS

S c h o o l
A GT I YE 14VAJ-T-LN.G-' L I-SLT-

Number Defect ) Severity j COmments DefeCt 1.Severity iComMents

i
1

1

I
1

9 A 1 1,0 Sev. 1 3 Follow- 117 Mod.'
,

. I ..

3 'L 1- 2 Med. Sev. 1 uPS 19A- 17'2-Med SeV.,

1 L-A :

I

;
1

Ii 1

'J

1

I.
'8 A 6 Sev, I

t
A

10 1 A-V 1 3 Mod.
t, 14A 114.'Mod.,'
1

I

1 1.,./k 1 1 Mod, Sey.' . .I..

1

.- I
I,

27A 7 A Sey.
Mod-.

7A 7 Mod.,
1V I

112' 5 A 4'Sev. 1

10A 1I0Mbd. 4 Lisps

1 L-A 1 Mod. 1A-Lt 1 Mod. Sev4

1 Mod. Sev.'

Key: Defects-- . Severity--.,

.. :A-..Articaltaidon , .' 'Mild.
' L ..-Deleyed. Language Mod. ...Moderate

. .V . Voice Sev. .. Severe. ,

. , . ,..

Source: SpeeCh Services,Record. Forms 13CPS, iiii-isioiilof:'SpeCtia-Education--Sieeciv.COri4Ction,

A copy of the speech services record form-can be found in Appendix 13.

In addition to the four assigned schools for which thp t erapi'si Was
. ,-.", .

responifble special speech screering was giveitd eight children in

three,sc

ing
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not required in the case of one child and the other child was referred

for special psychological testing.

Music Resource Teacher Services. In cooperation with the ESAP

staff, a music resource teacher was available during the y(mr 1969-70

for a two-fold purpose: that of enhancing the aesthetic appreciation

of the ESAP pupil and that of helping the ESAP center staff unit learn

techniques for follow-up and on-going music instruction which could be

continued without the help of the Music resource teacher. This -service

was available to the morning and afternOon classes in ten schools and

to the morning class in an eleventh school. The scheduled times for the

music resource teacher were dependent upon the needs:of ecch ESAP ceri-

ter as determined by the Division of Music Education and the ESAP Pro-

gram Administrator. Appendix H shows the 1969-70 Music Resource Teach-

er Schedule.

Social Worker Services. In some ESAP schools, a School Social

Worker from the BCPS Special Services for Pupils, Division of Pupil

Personnel Services was available. In this case, referrals were made

according to their following diagram:

Paient
Liaison
Worker

CP9Xdinater-±r4 Parent

eratin .iglencies. When-

effort,:ESAP children

-11-10PY,
lkiih 'Other
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members of their family. Appendix I contains a pilot social-work

study at School #95 by a student from the University of Maryland,

Division of Psychiatry. This study involved several mothers from

School #95 whose youngest child was in the 1969-70 ESAP. These

mothers met a total of fourteen times from December, 1969 to May,

1970. All but one parent member of this group, guided by the Uni-

versity of Maryland social worker, were able to participate as a

staff substitute at School #95 at some time during the year.

Staff Project Evaluation Report. During the last in-service

ESAP staff meeting of the year, the ESAP staff compiek d the Staff

ProjeCt Evaluation Report,fourdin Appendix J. Table 26:shows the

modal responses of the four Program Assistants 27 Teachers, 52
e

Aides, and 18 Parent Liaison Workers for whom responses were avail-

able. In general agreement seemed close, for all groups. Teachers

felt that instructional area facilities parent cooperation, parent

involveMent in the school program and food services effectiveness

were rated "fair" while the other groups agreed on "good" or "very

good". The question relating to speech improvement could not be

evaluated by most groups, perhaps because of the limited number.of
;

schools where this service was available. _Aides ana both of
. . -

whom Came from the sChool community, felt that the parentpax,ticipa-

tion in community activities Vlas goOd'althOugh the

OrPkram'

. .

yere nbt able to evalua
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1969-70 ESAP STAFF PROJECT EVALUATION REPORT--MODAL RESPONSES FOR ESAP STAFF

MODAL RESPONSES*

Q UESTIONS
Program

Assistants Teachers [ Aides PLW

. The general morale of teachers and teacher aides was:

. The facilitiesjlighting, spaces water, storage,
lavatory, etc.) of the instructional erea were:

3. The availability of adequate supplies and equipment was:

4. The amount of materials available for work and play vas:

5. The quality of the teaching supervision was:

6. The amount of inservice training for teacher ana
teacher aides was:

7. The availability of buses for field. trips was:

8. Cooperation from the parents was:

9. Involvement of parents with the school program was:

10. To what extent were the following services effective in

your project center?

a. Medical and dental examinations:

b. Social worker sa.:7ices:

c. Fancational testing services:

d. Speech improvement:

e. Food services:

11. Parent participation in community- activities wa.s:

12. Hem adequate was the amount of time set aside for the

following resaurce services?

e. Art:

b. Music:

c. Physical Faucati.on:

d. Library:

13. How adequate were transportation arrangements where
needed, for children ena parents?

.

14. Mare there enanghworkers to carry ant the goals of

the program?

15. As a result of my- experiences in. the Early Admissions
Program, I feel that On generals children attending
gained from the experience as follows:
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the case of music which all groups ranked "good" or better. All four

groups gave a modal response of very good with respect to the general

morale of teachers and teacher aides. In rating ESAP child experiences

all groups showed agreement that ESAP pupils gained "a great deal" in

developing skills of oral communication and in developing appropriate

behavior, attitudes, and values. This was also true of most other

re?ponses to that question (HS). One notable exception was develop-

ing an understanding of numbers--modal responses for the four groups

included three "somewhat" and one 'a little .
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RECOMMENDATIONS

On the basis of the apparent success of the Early School Admis-

sions Program, making available for the disadvantaged four-year-old

pupil a firm educational basis on which to build his future, the

evaluator recommends that:

THE BCPS KINDERGARTEN AND GRADE ONE CURRICULAR PROGRAMS SHOULD

FOLLOW THE ESAP SEQUENTIALLY .

The objective findings of this evaluation, particularly

when comparisons were possible such as in the two longitudinal

studies, suggest that the ESAP goals of individualizing instruc-

tion and emphasizing basic skills are yielding measurable effects

fhvoring ESAP pupils in the primary grades. Modifications, of

the present BCPS Kindergarten and Grade One programs so that

they would sequentially follow the ESAP, might afford even more

benefits to the education of the young inner-city pupil.

THE ESAP SHOULD BE EXPANDED TO REACH ALL DISADVANTAGED PUPILS IN

BALTIMORE CITY.

Supporting data for the ESAP years to date have shown that

Kindergarten and Grade One pupils perform at a significantly

higher level than non-ESAP pupils in the same schools on stand-

ardized test measures. It is recommended that the ESAP be ex-

panded to include all disadvantaged four-year-olds in Baltimore

City to help overcome the cumulative learning deficit found in

the elementary grades among the disadvantaged BCPS population.

A COORDINATOR OF HEALTH.' SERVICES ATipia:PE:'APPOINTED TO .THE .ESAP

is
ervr'.

P..,

,,i0miI,T* AWgrn r.A00
:era qe- eevery apec ,
1:ftt, kti-xl r 4



76.

PSYCHIATRIC SERVICES BY A QUALIFIED CHILD PSYCHIATRIST SHOULD

BE MADE AVAILABLE TO ALL ESAP CENTERS.

During the 1969-70 school year, the Child Psychiatrist,

working with the ESAP part-time, was able to work with pupils,

their parents and the ESAP staff in only eight ESAP schools.

Since these services were well received by everyone, they

should be made available to all ESAP centers.

SPEECH IMPROVEMENT SERVICES SHOULD BE INCREASED TO A MINIMUM .

OF TWO FULL-TIME SPEECH THERAPISTS TO SERVICE TWENTY-TWO SCHOOLS.

This evaluation presents data on speech.improvement

services which indicate that only one-fifth of the ESAP cen-

ters received these services. In that number of centers,

less than.half of the ESAP Pupils in need of speech therapy

received it. The addition of one and one-half speech thera-

pists-to the ESAP would allow all ESAP centers to benefit

from the services of a speech therapist.
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Pre-Service and In-Service Training Activities
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83.

APPENDIX B

Teacher Background Summary form



Far ly School kbnissions Provaro
:farly Childhood Program
:SEA. If 12

. NPME (Last, First ):

Faltimore City Pcblic Schools
Division of Research and Davelopmeat

TEACHER
BACKGROUND

SU1VARY

84 .
CARD RIMER:

1. SOCIAL SECURITY NUMBER:

[3:EE

011

ELM
11

2. SCHOOL ASSN:RENT (Record ; as

#20 as 13E111:1
eta. .

14:



Begin Card "02"

85 . =0,..
5. GLIALLIATE BACK1:2CUIE:r:

For office
use only.

23.

22 23

For office
use only.

College or
University

College or
University

CARD AMER: 2
2

Duplicate Card. Columns 3-14

College or
University

Years
Attended II

28

YCALTS
Atteaed

Degree
Received

Major
Field

Field

Minor
Field

CARD =MU

R.

, C.

Fa

t-1,44111345Ye,-.41r,r;,

tv-4,,t1A,),!,-,

iI

t

67 '68
-

1 s '



-.

:.

.
1

;

APPENDIX C

Health Examination form-

.

:.
.

-

.

86 .

ofezirz,.



Baltimore City Public Schools
Division of Besasrch and Development
ESEA. - Yhrly Admissions
USOE - Follow Through

HEALTH EXAMINAT ION
87 .

CARD NUIEER:
0 11 )

1 2
.PUPIL NUMBER:

. 3 11

2. SCHOOL NUMBER °Record #2 .. FroTil 9 #20 as

Fr1215-1, etc.):

I
12 14

3. PUPIL NAME Last, First, Middle,:

4. DA.TE OF BERM:
Month Day Tear

M OD En
15 20

16a, TUBF1CULIN SKIN it_bf
EXAMINATION DATE:
Month Da

ru
56 63_

Year

I

16b. ixplamp BY:

17. CH1/D NOT FRESENT FOR TUBERCULIN SKIN TEST:

18. TUBERCULIN SKIN TEST (Record in sin s

A. Tine 11111 B. Manta=
65 66

IDENTIFICATION (For oice use only.)

73
(This is the end of Card 01)

CARD NUME1ER:
Begin Card. 02)

W 0 0
80

(Dunlicate Card 01 Columns 3 through 14)

19a. MZICAL VAIENATION DATE: 19b. aAMINED BY:
Month Dy Year

I I 'I Ui

1

15

2

20. CHILD NOT PRES3INT FOR laDICAL EKAMINATION: 0
21

5. RACE AND SEX:
1 0 Negro Fernnle 4 0 Other Male

2 Negro Male 5 0 White Female

3 0 Other Female 6 0 White Male

6. PRCGRAM FOR W-HCH CHILD ENROLLED: 22

1 0 Fai1y Scht-is.,- Admissions

2.0 Early Childhood Kindergarten

3 0 Follow Through Kindergarten .

4 0 Follow Through Grade 1

5 0 Follow Threngh Grade .2

(21)
21. BEIGE (Record in inches to the nearest /4 inch:

Record 1/4" as .2, 1/2" as 5, 3 4" as .7

11111r11111
22 25

22. WEICIOT Record in pounds to the nearest 1/4 pound4
Record 4 oz. as .29 8 oz. as .5 oz. as

.7):

7a. AUDIOMEISIC EXAMINATION DATE:
Month Da, Year

23 28

7b . MDEDBY
. .

8. CHILD NOT PRESENT FOR AT.IDICUEIRIC EXAM:ENATION:

29
ADDIC&IL'IRIC PURE TON-is' SWEEP TEST: 30
A. Right Ear B. Left Ear

1 101 Passed Test 1 0 Passed. Test

2 0 Failed Test 2 0 Failed Test

TUa":'771E-IJAL ACUITY INAIIINATION DATE: 10b. MAMLNIED BY
l&nth Da Year

RAMS

3.4-4- ;OH

230 MINE TEST PCB 30
Positive 3.

Negative 2 0

24. 'URINE TEST 1OR SUGAR:
Positive 1 pu

Negative 2 0

25. BEAD CI:KURR:1E0E Record in centimeters to
nearest. o .1 cm.):

rn:41
26. AmarNALTrEs (Check appropriate box; if 'flilES" then

fill in-description):
A. (36) Slin: Yes 0 N°

Yes 0 No 0

(38) Ear: ,yes 0 ..No 0.

-17739) Nose: Yes .0
,

ETTC)0 Mouth: Yes 0 No 0
7417717.7=k7.1;38-r Syscul

G. (42) Respiratoz7 System: Yes No 0- -

eCTVOIMPOURIT:
J-

em-

1

(43) croulatory System: Yes No 0

`I'i -t44)';Genite*113a17 System: Yes No El
2 2

, F.-740,,diethitopciieties:SYstem:
- , -,,i ' - ,?, i,, ,- -, ", , , ,

Yes 1? No 9

}iérvôis

4- Ws-,,. ,----Torarie-r.
'1:; 2

Yes N



8 .

APPENDIX D

Pupil Personal History form



13:1Itirnore City Public ScNools
Division of Research and Development
[SEA Early School Admissions Program
USOE - Follow Through Program

89 .
PUPIL

PERSONAL
HISTORY

CARD NUMBER:
1 2

1. PUPIL NUMDER (Use automated number ):

L
3

2. SCHOOL NUMBER (Record =2 as

Lo 2 I 0 I. etc ):
0 0 1 2 =20 as

3. PUPIL NAME (Last. First. Middle - Skip one space between each name.):

15.

I 1

34

; i 1 ;it! riot 33333
1 It

4a. PLPIL ADDRESS (Include apt, no.. zip.): 4b. TELEPHONE NO.:

5 CENSUS TRACT (Do not fill in.):

35 38

6. RACE AND SEX:

1 0 Nagro Female

2 0 Negro Male

3 0 Other Female

4 0 Other Male

5 0 White Female

6 0 White Male

7. DATE OF INTERVIEW (Use numbers ):
Month Day Year

I
40

(39)

20. WHO IS THE MAIN SUPPORT OF THE FAMILY?
Mother, Stepmother. Foster Mother

Father. Stepfather. Foster Father

(61)
10
3 0

Both Parents 4

DPW Relief, Public Assistance, etc. 5 0

Srial Security or Pension 6 0

Relative or Guardian(s) 7 0

Probation Money 8 0
2 0
AGE21. NAME OF FATHER (Last, First):

45 .

8. .PROGRAM FOR WHICH PUPIL IS BEING INTERVIEWED:
3 0 Follow Through

Kindergarten

D Early Childhood Grade 1

Follow Through Grade 1

1 0 Early School
Admissions Program

2 ID Early Childhood
Kindergarten

(46)

9. DATE OF BIRTH (Use numbers.):
Month Day Year.

147 52

10. BIRTH CERTIFICATE NO. (goo number exists', state place of birth )-

11. HAS THIS CHILD BEEN VACCINATED FOR SMALLPDX?

it} Yes 20 No" , 'WYO.: give dale

12. AGE IN YEARS AND MONTHS AS OF SEPTEMBER 1st=YEAR OF ENTRY
'INTO PROGRAM IN'QUESTION =8 (Record, 2, is

.11 as "1 f 1 1. etc.):

Years- Manilla

53 56

()A .."

22. ADDRESS OF FATHER.

23. IS THERE A MALE HEAD-OF-HOUSEHOLD WHO LIVES IN SAME (62)
HOUSEHOLD AS CHILD?

1 0 yes

2 0 No

24. IF YES TO. b23. WHAT IS RELATIONSHIP OF MALE HEAD-OF-
HOUSEHOLD TO CHILD?

None or'Not Applicable

Natural.Father

,Stepfather,

Grandfather

Uncle

Boarder

FOSter Fither:b(Adopted Father

Gtiardian

(63)

0 0

2 El

3 0
4 0'
5 0
.0
0

, 13. NAME OF MOTHER (Last...First):

ADDRESS OF 11,401HER:-,.,-..7

:

'

25.,--vOCCUPATION:70,RMALEWGAD:OF-HOUSEHOLD:
,

Teasti-spectly,1-

. 15. 'NAME,OF GUARDIAN,(Last..First),
. . ,

14. ADDRESS OF GuARIA.N.:, '

jm0.ITAKFA1-44000(C110)one,)
Separate

vf,i4.4*Pd!',

,30 .51fikte A
18. --,MOTHERr:S:0 UPATI011r

19. HIGHESNGRAREOMP
'aclark'

kuz

R .Y1r,"140140

T.4-4- , Picee4e:PeCiltarlitalAW
45Ast4.0;,54..Vx

orskAr



BEGIN CARD 02:

1 0 1-21CAR0 NUMI3ER
1 2
DUPLICATE CARD 01 COLUMNS 3 THROUGH 14
29 BROTHERS (Include half. step. foster.):

NAME (Last, First)

PUPIL NUMBER:
90.

AGE

37. HAS THIS CHILD ATTENDED NURSERY SCHOOL?

3S. IF YES TO 37. WHERE DID CHILD ATTEND NURSERY SCHOOL?

39, HAS THIS CHILD ATTENDED A DAY CARE CENTER? (32i

10'ies

20 No

40. IF YES TO &39. WHERE DID CHILD ATTEND DAY CARE CENTER?

30. SISTERS (Include half, step, foster.):
NAME (Last. First) AGE

31. NUMBER GF BROTHERS LISTED IN 429.
etc ):

;

15 16

32. NUMBER OF SISTERS LISTED IN ..313
etc.)'

;17. 18

(Record 2 as1 0 1 2 1

(Record 2 as 0 1 2

41. WHERE WILL THIS CHILD ATTEND SCHOOL FOR THE NEXT

SCHOOL YEAR?

(33)

Nowhere
aD

Kindergarden in a City PubBc School 1 0

Kindergarten in a Private School
2 0

(Specify.)

Kindergarten Elsewhere
3 0

(Sped tr.)

. First/Second Grade in a City Public School
4 0

First/Second Grade in a Private School
-50-

(Speedy.)

First/Second Grade -Elsewhere
' 6 0

(S00,0fi,.)

42. IF YES TO w41. SCHOOL NUMBER:,
For office
and only.

,34 36

43 WHAT DOES MIS-CHILD' LIKE -TO DP BEST. IN HIS FREE, TIME?

000 0 No Preference 032, 0 Sing

001 Play with-ToY's 064 0 Dance

002 0 Watch TV

004 0 Play with Other
Children

008: 0 lo-ok at Boas

016 0 -DraW; Paint

128-0 Other ,
(Specifi.)

Oifioe
Jae only. ' I I

37 39

33. _TOTAL NUMBER OF BROTHERS AND SISTERS LISTED IN =31 AND 32. .'

(Record 2 as 0 1 2 . etc.):

44. WITH WHOM DOES THIS CHILD USUALLY PLAY?

001- 0:Neigh.iiothood- 964 D No:Dne

. 002 0-Brotherts 128 0 Other Relative;

34:; DO THESE CHILDREN LIVE IN THE SAME HOUSEHOLD WITH THIS,CHILD?`:`,

A N,umber Yes

- ,

123..
, 35: -ADULTRrE:MALES"LIVING:IN:THE,-,1-113USEHOLD-,OF*THIS.,CHILD,i' 4,-"'"_-, ''''' ->.

0 0 0 + ; 7 None , ',
, . , ...... ;,IrM':gi',.'7.,.

. 00) .' .NaturarMot :' ','-',

..,..,.., -, ','.:--',.'!':',-,,!.
z -,y

004, 0,SistedS)4 --(Speedy )

. ,,256 O'Other
_008 aMother ,

"Cousin(s)!: .

Oa.
25

HtSr."C14112()

Nt11."4

44645.,



tF,.IN CAM) U3.

0 ITICARD NUMBER_ 9 1 .
'LIPLICATE CARD 01 COLUMNS 3 THROUGH 14

1. WHAT TYPES OF PLAY AREAS ARE IN OR NEAR TM. CHILD'S HOME?

004 0 Street

008 Alley

016 0 Park

032 0 Tnt Lot
IFor office
use only. 064 0 Other

15 17 (Specify.)

000 tr_i_ None

001 0 Basement

002 0 Yard

18. fiOW IS THE APPETITE OF THE CHILD? (18)

1 0 Good

2 0 Fair

3 0 Poor

49, IS THE CHILD ALLERGIC TO ANY FOOD? (19)

1 0 Yes

20 No

PUPIl. NUMBE9- Er I rn I F.-7-77111111
59. IS THERE A TELEVISION SET IN THE HOME? (34)

1 Dyes

20 No

60. WHAT DOES THIS CHILD ENJOY

000 0 Not Applicable

001 0 Unknown

002 0 Cartoons

004 0 Children's Shows

008 0 Westerns

016 0 Quiz Shows

MOST ON TV?

032 0 Educational TV

064 0 No Preference

128 0 Other

(Specify.)

For office
use only.

I

1
I
I
I

35 37

PERSONALITY FACTORS: DOES THIS CHILD
61. USE THE LAVATORY ALONE? (38)

1 0 Yes

2 0 No

50. IF.YES TO= 49. WHAT FOODS?

(Specify )

62. DRESS HIMSELF? (39)

1 ONes

2 0 No

51. IS THIS CHILD RECEIVING MEDICAL TREATMENT?

1 0 Yes

2 0 No

(20) 63 SUCK THUMB OR FINGERS? (40)

1 0 Yes

2 No

52. IF YES TO 51. REASONS- WHY MEDICAL TREATMENT IS BEING
RECEED?

(SPetify.)

64. WET BED? (41)

1 0 Yes

2 0 No

53 IF YES TO z151. WHERE IS MEDICAL TREATMENT BEING OBTAINED?

(Specify.)

54. WHAT KIND OF PRINTED MATERIALS ARE USUALLY IN THE HOME?
(Check appropriate ones.):
000 0 None

001 0 Magazines

21 23

For office
use only.

002 0 Books

004 0 Newspapers

008 0 Other

(Spectfy.)

65: WET CLOTHES? (42)

1 0 Yes

2 0 No

66. FEAR THE DARK? (43)

I 0Yes

2 El No

55. DOES ANYONE EVER READ TO THIS CHILD AT HOME'

1 0 Yes

20 No

(24)

67. FIGHT EXCESSIVELY? (44)

1 OYes

2 No

56. IF YES TO ;755. WHO DOES.THE READING?
000 0 Not Applicable 0013 0 Grandparents

001 Mother 016 0 Both Parents

002 0 Father 032 Di Other Members of Faruily-

004 0 Older Siblings

For offide
use only. (Sper.ity.)

25 27
57. WHAT TRIPS HAS THE CHILD TAKEN?

064 Other
(Specify )

68. POUT OR SULK EXCESSIVELY? (45)
,

1 0 :Yes

2 No

69: HAIM FREQUENT TEMPER TANTRUMS?

70. ', GET-ALONG WELL WITH OTHER CHILDREN?

(46)
ip Yes'

No
(47)

'1 0 Yes

2 0 No

000

001

002

0 None'

.0 Unknown

0 Park

008

616

032'

0 Amusernent. Park

0 biro

0 Otlar Stales'(inCIuding
)

004 0 I3each

I

-I
For office
use only.

28, 30 .

58 . HOW HAS HE TRAVELED?

000 .0 Has Mit Trayeleii

.00lfl cif

002 0 Terri

604 0 pus

064 O'Other Countries

128 0 Other'

, (Specify )
CUILUFAI Aries-

71. IF NO TO zr7O.:STATE.REASONS?

008 'Li Tralri:-;

1
For office

72-4" IL.ISSE:CON.IPOL' METHODS SED, ay: PARENTS: FOR:PROBLEMS'iN
,.QUESTIONS'461.`,THROUGH4470-,:.'i1.- , nr,,- ;1-)

,

-

ppltecEIVING 'AVAIELP WI Tti.:THESE. PRO BILEcol

ATT:FrIPWRONF0Y4kTrONP'.-:,r,-.4;;I:;-t',.;->';',7,2`;:e

IDENT.tp TION:

(48):

Ye's-

4



92

APPENDIX E

FY ESAP Budget, "Early Admiss1ons, 15-70 FINAL REVISION 6/16/70"
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* ***** **
* Prepared for Maryland
* State Department of
* Education

* * * *

BALTIMORE CITY PUBLIC SCHOOLS
Federal Programs Administration

Early Admissions, 15-70
FY-70

FINAL kiEviSION 6/16/70

Code Account

AlMINISTRATION

Line

1

2

3

5
5a

6
6A.
7

8

9

10

11
11.a.

12
13

Thidget

109026

189000

29850

30,876

Adjustments

.

500

500

+ 261

.±_lagl_

.---
600

. ---

+ 600

-evis
Budget

109526

189600,

39111

32,137

01.00

01.01

01.01
01.01
01.01
01.01

01.01

01.01

01.02

01.02

01.02

01.02

02.00

02.01

02.01
02.01
02.01

02.01

02.01

02.01

02.01

02.01-
02.01
02.01

02.01

02.02
02.02

02.02

02.03

02.03

02.03

02.03

Salaries end Wages

Administrative Central Staff
Te Accountants

4 Secretaries

Research Personnel,

Total Salaries and Wages

19100
59000

65
510

6,675

19100
59000

65
510

7,275

Contracted. Services

AateatraiteprgiSniCe§
icCity of Baltimore Charges)
esearch Evaluation

Priming and Duplicating
Total Contracted Services

EtEn. + 1 861 39,412TOTAL AU-MINISTRATION

859000
8,100
629350

609306

59225

49600
.

549220
3,320

49800
39582

2919_303

---
---
---

---

--..7
,

- 45000

---

- 4,000

859000
89100
62.350

609306

59225

49600

509220
3,120

49800
39582

287;303

INSTRUCTION

. Salaries aud Wages

11 Teadher, Classroom
1 Teachers Music Resource
5 Teacher' Senior

26 Aides: Teacher

1 Coordinator, -Asst.

1 Coordinator Parent Liaison
Wkrs

en13 Part Liaison Workers
1 Speech Therapist
Central Supportive Servxces

1 Home 'Visitor
1Ieborer

Total Salaries and Wages
.

Contracted Services
13a

.

15

-
19100

.1 100

---
,

---
.

, 4-- . 400

19100

1,100

Test Data Processing

Total Contracted Services
t .

. Supaies and-Biratewiels

,

72

.

79400

208

7 608

Educational :PaRRI:es

EtesearciPuPplles

Total Bnpiiiiea an&Materials-.
' - -':',,,g.,:! ,, . t ,( .
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EgEly Admissions, 15-70

Code
1

Accovat ' Line Budget

1,500

500

2 000---7.----

2211E1

Adjustments

---

- 441

441

- 4,041

Revised
Budget

1,500

59

11559

02.04

02.04

02.04

02.04

04.00
04.01
04.02

,

05.00

05.02
05.02

05.02

08.00

08.04

08.04
08.04
08.04
08.04

09 .00

09.02

11.00

11.04

11.04

11104

12.00

12.05

12:05

.

Other Costs

16

17

17a
18
18a

19

- 20

22
23
24
25

26

27

,

.

ConstltantsbI,:igerviril

Cultyral Enrichment

Total Other Costs

TOTAL INSTRUCTION

------
297 570

HEALTH SERVICES
6,000-

25,900
5,970

_37,870

...--

---
---

150

800

- .950

6,000
25,900
5,970

37,870

1 Psychiatrist
$35 per child .

Univ. of Md.
Total Health Services

250

2,000

2,250

100

1,200

12300_-.----

TRANSPORTATION SERVIC-

Carfare (Paremt Ad.. /W..)

Traasportation

Mileage

Total Transportation Sera.

FIXED CHARMS

8,000
2,5 00
12,000
1,500

00024---L---

---
---
---
---

.....

2, 000

+ 2,000
.....,-.--.............

8,000'
2,500
22,000
1 500

241030 ,

Other Charges

Pension
Hospitalization
Social Secnrity
Welfare

*Total Fixed. Charges

FOOD swamis
70, 000

701000-----

72,000
72 0002--.---

Contracted Food Services
..

Total Food Services

COMMUNITY SERVICES .

500 ---

. ....-

.

...
600

-.

Other Costs

Haalth arTielfame Sem.

Total Community Services

CAPITAL OUTLAY

6,400
6,400

.

7 COO

.....7 000

Ecinipment

Equipment

Totai Capital Out1=4

.48°01,62. 5:..3°

-,

479, 652
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APPENDIX F

ESAP Nutrition Services



C
H

A
R

T
 4

19
69

-7
0 

E
SM

5 
C

Y
C

L
E

M
E

N
U

S1

SE
T

 4

M
O

N
D

A
Y

T
U

E
SD

A
Y

W
E

D
N

E
SD

A
Y

T
H

U
R

SD
A

Y
FR

ID
A

Y

B
ee

fa
ro

ni
T

os
se

d 
Sa

la
d

B
ut

te
re

d 
G

re
en

 B
ea

ns
,S

m
al

l R
ol

l &
 B

ut
te

r
T

ea
nu

t B
ut

te
r 

R
ai

si
n

C
oo

ld
e

lk

T
tn

a 
Su

rp
ri

se
Fr

en
ch

 B
ak

ed
 P

ot
at

o
B

ut
te

re
d 

C
or

n
Fr

an
k 

R
ol

l B
at

te
re

d
C

in
na

m
on

 T
w

is
t

M
ilk

B
ak

ed
 M

ea
t L

oa
f

W
hi

pp
ed

 P
ot

at
oe

s
B

at
te

re
d 

K
al

e
Sm

al
l R

ol
l a

nd
 B

ut
te

r
Sl

ic
ed

 P
ea

rh
es

M
ilk

T
ur

ke
y 

Sp
ar

e 
or

Fr
ie

d 
C

hi
ck

en
Pa

rs
le

y 
Po

ta
to

es
B

at
te

re
d 

Su
cc

ot
as

h
C

he
es

e 
R

ol
l-

B
ut

te
re

d
Fr

ui
t C

ap
M

ilk

B
ol

og
na

 o
n 

R
ol

l
H

om
e 

Fr
ie

d 
Po

ta
to

es
B

ak
ed

 S
pi

un
ch

Fi
ng

er
 R

ol
l-

B
ut

te
re

d
Pi

ne
ap

pl
e 

T
id

bi
ts

M
ilk

E
T

B
ar

be
cu

e 
on

 B
ol

l
B

ut
te

* 
Pa

rs
le

y
Po

ta
to

es
B

ut
te

re
d 

M
ix

ed
 V

eg
.

Sm
el

l F
la

t R
ol

l-
B

at
te

r
A

pp
le

sa
m

ce

Sp
ic

ed
 H

am
 &

 C
he

es
e

on
 R

ol
l

H
as

he
d 

B
ro

w
n

Po
ta

to
es

C
ar

ro
t &

 R
ai

si
n

Sa
la

d
Fi

ng
er

 R
ol

l-
B

at
te

r
C

oo
ki

e
M

ilk

Po
t R

oa
st

 w
ith

 G
ra

vy
W

hi
pp

ed
 P

ot
at

oe
s

B
ut

te
re

d 
G

re
en

 B
ea

ns
Sm

al
l R

ol
l-

B
ut

te
r

B
ro

w
ni

e
M

ilk

Fi
sh

 S
va

re
Sp

an
is

h 
R

ic
e

B
ut

te
re

d 
C

ol
la

rd
G

re
en

s
C

ri
sp

y 
C

or
nb

re
ad

-
B

ut
te

r
Fr

ui
t C

ap
If

ilk

C
he

es
eb

ur
ge

r 
on

 R
ol

l
H

om
e 

St
yl

e 
Po

ta
to

es
St

ew
ed

 T
om

at
oe

s
Fl

at
 R

ol
l-

B
at

te
re

d
Pe

ac
h 

C
ob

bl
er

M
ilk

SE
T

 3

Fr
an

kf
ur

te
r 

on
 R

ol
l

W
]4

pp
ed

 P
ot

at
oe

s 
w

ith
C

he
es

e 
!r

op
pi

ng
B

ut
te

re
d 

K
al

e
Fr

an
k 

R
ol

l &
 B

ut
te

r
Pr

un
es

M
ilk

i.-
--

--Sp
ag

he
tti

 o
r 

C
hi

li
C

on
 C

am
e

C
ar

ro
t &

 C
ab

ba
ge

Sa
la

d
B

ut
te

re
d 

G
r.

 B
ea

ns
B

ut
te

re
d 

B
re

ad
C

ho
co

la
te

 C
ak

e
Pa

lk

H
ot

 D
ic

ed
 T

ur
ke

y
w

/G
ra

vy
Pa

rs
le

y 
Po

ta
to

es
B

ut
te

re
d 

Pe
as

 &
 C

ar
ro

ts
C

he
es

e 
B

is
cu

it-
B

ut
te

re
d

p
a
l
e

C
ri

sp

Sa
lis

bu
ry

 S
te

ak
 w

ith
O

ni
on

 G
ra

vy
Fl

uf
fy

 R
ic

e
B

ut
te

re
d 

C
ab

ba
ge

H
ot

 M
uf

fi
n 

&
 B

ut
te

r
R

os
y 

A
pp

le
sa

nc
e

M
ilk

C
od

fi
sh

 C
ak

es
 w

ith
C

at
su

p
H

om
e 

B
ak

ed
 B

ea
ns

St
ew

ed
 T

om
at

oe
s

C
ri

sp
y 

C
or

nb
re

ad
 a

nd
.

B
ut

:e
r

Pi
ne

ap
pl

e 
T

id
bi

ts
M

ilk

,

C
ol

a 
C

ut
 S

ub
m

ar
in

e
If

sA
ed

:B
ro

iin
 P

at
at

be
s

T
os

i '
Sa

la
d

Fr
an

k 
B

ol
l-

B
ut

te
re

d
Sl

ic
ed

 P
ea

ch
es

M
ilk ..

Pe
pp

er
 S

te
ak

Fr
en

ch
 B

ak
ed

Po
ta

to
es

Su
cc

ot
as

h
Sm

al
l R

ol
l B

ut
te

re
d

C
oo

ki
e

M
ilk

e
Po

rk
bu

rL
r

ni
pp

ed
 P

ot
at

oe
s

C
re

ol
e 

G
re

en
 B

ea
ns

B
re

ad
-B

at
te

re
d

A
pp

le
sa

uc
e

Pa
lk

.

M
ea

t L
oa

f 
w

ith
 G

ra
vy

M
ac

ar
on

i C
as

se
ro

le
B

at
te

re
d 

K
al

e
Sm

al
l R

ol
l-

B
ut

te
re

d
C

he
rz

y 
Jo

y
M

ilk

T
un

a 
Sa

la
d

C
he

es
e-

Po
ta

to
C

as
se

ro
le

B
at

te
re

d 
G

re
en

 P
ea

s
C

ri
sp

y 
C

or
nb

re
ad

-
B

ut
te

re
d

Pr
un

e 
Sp

ic
e 

C
ak

e
M

ilk

SE
T

 5

M
ea

b 
B

al
l S

ab
m

ar
in

e
B

ut
te

re
d 

G
re

en
 L

im
as

B
ut

ta
re

d 
C

or
n

Fi
n 

er
.,R

ol
l-

B
ut

 te
re

d

,

R
oa

st
 P

or
k 

w
ith

W
hi

G
ra

vZ
Po

ta
to

es
 w

/
C

he
es

e 
T

op
pi

ng
Sa

ue
rk

ra
nt

Sm
al

l R
ol

l B
ut

te
re

d
A

L
le

ss
uc

e
k

H
am

bu
rg

er
 o

n 
R

ol
l

C
ot

ta
ge

 F
ri

ed
 P

ot
at

oe
s

B
ut

te
re

d 
K

al
e

Fl
at

 R
ol

l-
B

ut
te

re
d

G
in

ge
rb

re
ad

M
ilk

B
ra

is
ed

 B
ee

f
B

ut
te

re
d 

N
oo

dl
es

G
re

en
 B

ea
ns

 &
 T

om
at

o
C

he
es

e 
B

is
cu

it-
B

ut
te

r
C

ho
co

la
te

 C
up

 C
ak

e
m

ilk

Fi
sh

bu
rg

er
B

at
te

re
d 

Pe
as

St
ew

ed
 T

om
at

oe
s

Fl
at

 R
ol

l -
E

ht
te

re
d

Pi
ne

ap
pl

e 
B

its
Pa

lk

'T
ub

lic
 S

ch
oo

l C
af

et
er

ia
s,

E
ar

ly
 .A

dm
is

si
on

 a
nd

K
in

de
rg

ar
te

n 
C

yc
le

 M
en

a
an

d 
K

ey
 f

or
 C

yc
le

M
ew

s"
, B

al
tim

or
e 

C
ity

Pu
bl

ic

sc
ho

ol
s,

 1
,9

69
-V

.



C
H

A
R

T
 S

'
O
P
E
R
A
T
T
O
N
A
L
D
A
T
E
S
-
F
O
R
:
1
9
6
9
-
7
0
 
E
S
A
P
-
-
C
Y
O
L
E
M
E
N
U
S
1

S
e
p
t
.
 
8

O
t
t
.
 
1
3
'

N
o
v
.
 
1
7

D
e
t
;
 
2
2

SE
T

 3

S
e
p
t
.
 
1
5

F
e
b
.
 
9

O
c
t
.
 
2
0

M
a
r
c
h
 
D
S

N
o
v
.
 
2
4

A
p
r
i
l
 
2
7

J
a
n
.
 
5

J
u
n
e
 
1

,

1
"P

ub
lic

 S
ch

oo
l C

af
et

er
ia

s,
 E

ar
ly

 A
dm

is
si

on
an

d 
K

in
de

rg
ar

te
n 

C
yc

le
 M

em
an

d 
K

ey
. f

or
 C

yc
le

 M
en

us
",

B
al

tim
or

e 
C

ity
 P

ub
lic

Sc
ho

ol
s,

 1
95

9-
70

.



APPENDIX G

Speech Services record form

........

98.
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BALTIMORE CITY PUBLIC SCHOOLS

Active - Waiting List - Speech Correction

School # Therapist Date

This copy for: Principal Div. of Special Ed. Self

NAMES (in alphabetical order)
Last First Grade *Defect *Severity

I
Comments
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APPENDIX H

Music Resource,Teacher Schedule
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TABLE 27

1969-70 ESAP MUSIC RESOURCE TEACHER SCHEDULE

MORNING CLASS SESSION AFTERNOON CLASS SESSION
Time School Time School

Monday 8:30 - 10:00
10:15 - 10:50
11:00 - 11:30

109A
2A

139

12:00 - 12:50
1:05 - 1:35
1:45 - 3:30

109A
2A

139

Tuesday

.

8:30 - 9:45
10:00 - 10:45
11:00 - 11:30

225
l 159

238

12:30 - 2:00
2:15 - 3:30

238
159

Wednesday 8:30 - 9:30
930 - 1000
10:20 - 10:50
1100 - 1130

109A
26

I 243
240

12:30 - 1:00
120 - 200
2:20 - 3:30

240
243
26

Thursday 8:30 - 9:20
930 - 1000
1010 - 1040
10:50 - 11:30

109A
I 27

8
109A

12:30 - 12:50
100 - 130
140 - 210
2:20 - 3:30

i

109A
27
8

losa

Friday First and Third
Fridays Each
Month

Other Fridays
Each Month

Early
Admissions
Meetings

109A

First and Third
Fridays Each
Month

Other Fridays
Each Month

109A

Music Anne:

#563

53urce: 1069-70 11/41tisic--Reeource Teacher Scheel:4e, Farl.g.:11i'dmisions Pro)*



APPENDIX I

School #95--Social Worker Study

(as submitted by M. Fern Blakd, Social Worker)

102.
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PROPOSED PLAN FOR GROUP WORK WITH EARLY ADMISSIONS MOTHERS

Purpose and Goals

The purpose of the proposed plan is to bring together a group of

mothers on a weekly basis to give them an opportunity to share their

ideas, experiences, and problems under the guidance of a social worker.

It is anticipated that the primary areas of intere3t and concern to

these mothers will fall into three broad categories: (1) child de-

velopment, (2) child rearing practices, and (3) community problems

and resources available to solve those problems.

The goals of such meetings will be both educational and thera-

peutic. The mothers will have an opportunity to learn from each other

or from the social worker who, acting as both group leader and group

member, will impart knowledge whenever necessary, appropriate, and

applicable. The sessions will be therapeutic in the sense that the

group members will have an opportunity to express themselves freely,

regarding any and all problems which they may bring to the meetings;

to learn that others have many of the same problems; t gainjn-
,

sight into these problems through the group experience itself or

through the guidance of the leader; to become more able to cope

with their problems due to the eductztional aspects of the group

meetings. It is also hoped that such an experience would promote

an increased interest on the Part of the mothers in, the school

careers of their children.
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Recruitment Methods

It is proposed that the group will consist of five to ten mothers

of children attending School #95 whose youngest child is presently in

one of the Early Admissions classes. With the assistance of the Early

Admissions team of teachers and the Parent Liaison, a list of these

mothers will be compiled. The social worker and the Parent Liaison

will make a home visit to each of these mothers to acquaint them with

the plan and to learn if they are interested in such an experience.

If so, a personal invitation will be extended to them to participate.

Time Schedule

The group of mothers will meet an hour and a half per week. Ini-

tially, meetings win be held at a convenient and available location

at School #95 However, if the members should express a desire to

hold later meetings in their homes, this desire would be complied with.

It i5 Jianned that the group will meet for ten to twelve sessions,

at which time the members will decide whether they could benefit from

additional meetings. A four to six week extension would be arranged

if the group should desire it. The total time schedule will be dis-

cussed at the first session and is subject to the approval or disap-

proval of the group members.

Agenda

At the first sessimi eAch member will 'be encouraged to indicate

any subjects of interest or concern which thegroup may have an op-
<

portunity. to discuss th.r. fut.ure. A list wi11 be compiled by the
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social worker of all subjects introduced which are considered appropri-

ate by the group and are of mutual interest to its members.

At the following meetings, the group members will be encouraged

to introduce the subject for consideration at that session. In

this way, the members would have freedom to deal with matters of

immediate concern to them Or to introduce important topics not men-

itioned during the first session. The social worker will enter each

session prepared to introduce at least two topics from the list com-

piled during the first session. This will allay the possibility of

the members being unable to introduce a suitable topic for discussion.

Projected_Difficulties

It is anticipated that the initial meetings may find-an unfamiliar

group of mothers having difficulties in expressing their ideas their

concerns, and their problems. For this reason, the social worker will

be prepared to stimulate the discussions by using techniques to help

the group members feel as coznfortable and as relaxed as possible.

It is also anticipated that some topics mentioned for considera-

tion will be of interest to only one or two-group members.and will

thus not be sUitable for group discussion. At such times, the social

worker will use her discretion in redirecting the discussion group

through acceptable techniques.

The worker 'anticipates -having "five to ten mothers An this J.-group.

HoWever personal

.iSfert

inVitations *till be extended to -the maximum -number

',effset'any attrition duriug-the ten to eighteen .

.Weeks of meetings.
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SUMMARY OF GROUP WORK WITH EARLY ADMISSIONS MOTHERS AT PUBLIC SCHOOL 095

A total offmrteen group meetings were held from 12/4/69 to 5/9/70.

The agendas for these meetings arose completely from the group members'

suggestions and interests and were as follows:

12/4/69-
12/18-
1/15/70-
1/22-

1/29-
2/12-
2/19-
2/26-
3/5-.

3/12-

3/19-

3/26-

4/9-
4/16-
5/1-'

Orientation and planning for future meetings.

Film on sex education followed by discussion.

Discussion of sex education for children of various ages.

Discussion of the dangers of "the pill" (centered around the

current Congressional hearings on this topic). Included dis-

cussion of other "safer" birth control measures.

Discussion of community agencies and resources.

Discussion of resources for job trhining and employment.

Group evaluation and future planning.
Continuation of evaluation and planning process.

Discussion of community housing conditions and "landlord

problems."
Discussion of child behavior, discipline problems, and

various ways to handle ,those,problems.

Discussion of "cooking and marketing practices"

lmulget.
Meeting cancelled because of conflict with school's Easter

program in which children of all group members were partici-

pating.
Discussion of current events.

Discussion of budgeting problems and budget planning

Discussion of-recreation programs and facilities which will

be available in the community this summer.

-Final group meeting. Evaluation and farewell

on a limited

5/9-
party.,

While the group,membership was initially small-and our efforts

-to enlarge it were unsuccessful, the.mothers who did become regular

members indicated that they had found the experience to be both help-

ful and enjoyable. They felt they had learned a good deal from the

sessions especially in the areas,of.sex.educatiOn for children,

budgeting, and community:reSources for dealing with negl,igentand7

.lordsand other COMMOA:prbblOns, .The members offered a great .deal
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of support to each other and some personal growth seemed to take

place on the part of individual members during the months that these

meetings were held. For example, one mother who was initially ex-

tremely shy and withdrawn gradually became more sure of herself and

more free to contribute to the meetings. Another member became

much more positively active in the school and in her childrenis

classrooms.

.
It is also interesting to note that all but one of the group

members have done some substituting here in the school for the first

time since their membership in the group. This followed the session

during which we discussed job training and placement. Mrs. Cockrell

sat in on that meeting and informed the members of thosepositions

available through the school system.

M. Fern Blake

Social Worker
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APPENDIX J

Staff Project Evaluation Report



Frly School Admissions Program
ntrly Childhood Program
ES'il". W8 13
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Baltimore City Public Schools
Division of Research err/ Dove lora:eat

STAFF
PROJECT

EVALUATION
REPORT

-"

CARD NUMB'S:
1 2

1. SCCIAL SECURITY NEWER:

3
ETTT1

11

3, WFAT IS YOUR FUNCTION IN THIS PROGRAM?:
1 0 Early Admissions Teacher 3 Parent Liaison Worker

2 0 Modified Kindergarten Teacher 4 0 Classroom Aide
5 0 Program Lssistant

(15)

2. SCHOOL ASSIGNMEST (Record
asLi 0 IA

etc.

12 14

4. DATE (Use numbers. ):
Month YearIfi

23.

Can' t

1= Good Fair Poor uate
CO (2) (3) (0 05)

1. The general morale of teachers and teacher aides was: 0 0 0 0 0 (22)
2. The facilities (lighting, space, water, storage,

lavatory, etc.) of the instructional area were: 0 -0 0 0 O (23)-

3. The availability of adequate supplies and equipment was: 0 0 0 0 0 (240

4. The amount of materials available for work and play was: 0 0 0 0 0
S. The quality of the teaching supervision was: 0 0 0 D 0 (26)
6. The amount of in-service training for teacher and

teacher aides was:

7. The availability of buses for fi,J1d trips was:

8. Cooperation from the parents was:

9. Involvement of parents with the school program was:

10. To what extent were the following serviceseffective in

your project centeT?
a. Medical and dental examinations:

b. Social worker services:

c. Educational testing services:

d. Speech improvement:

e. Food services:

0 0 0 0 0 (27)
O 0000(28)
O 0 0 0 0 (29)
O 0000(30)
0 0 0 0 0 (31)
O 0 0 0 ED (32)
0 0 0 0 0 (33).
O 0 0 0 0 (34)

OH 0 0 0 (35)
O 0 0 0 (38)

12. How adequate was the aMount of time set, aside for the

following resource services?
a. Art: 0(37)

El (38)

Ei 0
. Library: 0 0 0 0 0 (40
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Very
Good Good Fair Poor

How adequate were transportation arrangements, where (1)

needed, for children and parents? D
(2)

O
(3)

D
(4)

D
Were there enough workers to carry out the goals of the

program? 0000E1(42)
As a result of my contact with the Early Admissions program, 1 feel that, in

general, children attending gained from the experience as follows:

A. Getting along with other children and adults:

B. Developing self-confidence and self-control:

C. Leail ling healthful habits of work, play, rest and

eating:

D. Growing in their knowledge and understanding Of

their environment:

E. Developing skills of oral communication:

F. Learning to follow directions:

G. Learning to share and to take turns:

H. Learning self-respect and respect for the rights 0

others:

Growing in responsibility and independence:

J. Developing appropriate behavior, attitudes and

values:

K. Developing an understanding Of numbers:

L. Developing an awareness of the environment:

Please add here any comments or reactions to the

would like .to make.

A
Great Some -
Deal what
(1) (2)O 0

Can' t
Dral-
uate
(5)0 (4 1 )

Not Can' t
A at Eval.Little All nate

(3) (4) (5)O ED 0 (43)
O D D 0 0 (44)
O 0 O 0 0 (45)

O 000O 000
O 0 0 0O 000

(46)

0 (47)

0 (48)

(49)

O 0000(9°)
O 0 0 0 0 (51)
0 0 0 0 0 (52)
O 0 0 0 0 (`-13)

0 0 0 0 0 (54)

Early. Admissions Program that you

ItaliTTFICOrpti

(Thi s

I! A

the end of -Card '101.!')

:1



1969-70 STAFF PROJECT EVALUATION REPORT, QUESTION NUMBER 16

"Please add here any comments or reactions to the Early Admissions
Program that you would like to make."

The following quotations represent the responses to question #16,

by one Program Assistant, nine Teachers, ten Aides and three Parent

Liaison Workers:

"This is a great program. We should give it more publicity."
(Program Assistant)

"I feel that the Program is greatly neeaed and that it is fufill-
ing the many needs of our -Children. However, I feel that the
needs would be better met if the Parent Liasons had, at the most,
2 centers. This work with the Parents is most important."
(Teacher)

"1) Dr. McCaffrey's program (neurological testing) helped a
great deal in the beginning but dropped off in Feb.

'2) Some problems in my classes (with children) that I had re-
ceived no help with

3) No rapport whatsoever between E.A. and principal or Kinder-
garten

4) PLW split with'...1-2 classes. Not effective because of
infrequent visits.

5) No feed-back of medical info. from CPC:" (Teacher)
-

"MOre shoilld" be done in. the 'area of training sessions for new
staff,-members. .Moreresource:teadlersr,beed to be .added to
the:staff. There Shoilld be mOre attentiorCgiVen:to-mental
health, of children ,and greater follOw=thril 'hy-,psyChologist
,(i.e.-=mental health team) for Children Under their .gtildahce."
(rea4h.er)

am very concerned. 'that ,this, basically good program-is be-
,

gimping .to,;l_ean nOt toward echiating: the whOle child But to-
ward. ". (Teachet)

"1 Notad,,like,::.tO:.gte,.betterZomMullicaticom,beti4een E.A. Kinder-
garten: programS.,%:_Program:needs , to have ,peOch',..:teather for a 1 1

. .
, : , .

,ente,r$

1 Editorial Aeletion tO maintain ano 't
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"It is an excellent opportunity for the children of disadvan-

taged circumstances to get the headstart they need to adjust

to elementary school. Our parents are very concerned about

the early admissions children progressing to our Kindergarten

which will be enrolled with children who have not had the

program. Suggested=a full-time aide for the Kgn. teacher..."1

(readher)

"Staff meetings have been very beneficial" (Teacher)

"I feel that the program is effective with the children who come

and stay through most of the year. However, I felt that the

introduction of new children (1 out of every 3 of the p.m children

was replaced) esp. as late as after December was disruptive to the

'old' children and considerably slowed the prOgress we made. Also,

I feel that carrying the program past May 30 iS not effective. It

is too uncomfortable for very much conStructive,activity on any

one's part. Especially the children's. Also, r' feel that meet-

ings such as this should be confined to Friday Staff days when

people are supposed to be working." (reacher)

"I wish there could have been a speech therapist.- There are 'some

children who are badly in need of this s-ervice we need more

services of special people such .as speech, social'-service ete."

(Aide)

"I think Early Admissions is a very good program. I. do hope we

cah continue to keep the program active. I am real.ly, proud of

the program .Not that I am a part of the salary. --.:IV,sreally.a

great thing for our middle class people. It give's, '4,'-A01i.14 a

chance to compete with the upper class children." (Aide)

"I feel there should be fewer staff meetings. The time alloted

for staff meetings tould be used by individual teams in their

own school as a training session by teachers. The 'individual

could discuss teaching ,methods, curriculum, goals and purposes

of the center En their school. Problems of individual- children

and ways to cope with these problems could also be discussed.

,Ns eaeh center has different children and different,problems

to .solve general staff meetings are not always benificial." (Aide)

"To,:make parents feel more ,weleome, less visiting and more work-

shops
Tol---ereate activities for parents so they can learn with out fear

what tO do in the classrooM.
To have get togethers if its only'over coffee-So both teachers

.

,
,

and' pare,nts,, call. be oPen to comment .on w,hat ever t opic that arises

To iet parents kno* in a more bettpr2:w6Y-tliat Why we give their

childrenip8'',..SChool should still continue at home,,

151.4a3.. dal,etion to maintain anonymity.
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Last, but not least repect for one and all. I feel '2 a child's
teflon spand is short so could a adult be." (Nide)

"I feel that all of us who were involved this year, found it to
ha profitable in all areas. Much was understood. Abundance of
..f,ew ideas were shared, making for a better new year." (Aide)

"The food program should be changed so that so much food, would
not be wasted by the children." (Aide)

"I would like to see the P.M. children receiving a hot lunch"
(Aide)

"I feel that the children who participated in the program beni-
fited greatly. thier Parents feel the same." (Aide)

"I have enjoy working in the follow through Program" (Aide)

"I can't see why aids don't get paid for hallidays.. We really
work hard enough." (Aide)

"Since I was unable to work a full year because of medical
reasons, I feel all my answers are not complete. I do feel
that at our particular Center there is much need for improve-
ment from the professional staff. Perhaps some changes were
done.when I was not there." (Aide)

."2-Parent liaison worker to be more effective should not have
I.Flore,than 2 centres.
2-Program assistant load lighter, so that they could spend more
time in each centre

3-In-sess2on training meetings in smal . groups very effective"
(PLW)

"Early. Admissions Staff meetings which are designed as in-service-
training sessions could be more effective if some sessions could
he set aside for individuar teachers tO work in their own centerc-
training aiJcs and. P.L.K.'s in developing skills needed to work
With smaUl groups of children. -This way some background in actual
teaching methods, understanding of curriculum and- E.A. guidelines
could be made -avaiable tu the paraprofessional personnel." (PLW)

"A better understanding about Parent in\ olvement. its importance
to :the rarly'AdmissionsProgram. 'Less staff evaluation more
chirdeTn evaluation' " (PLW) -


